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Abstract 

The interview belongs to one of the most used research methods, especially when it comes to the 

methods of data collections used in qualitative research. Usually, it takes place face – to- face by 

direct contact between the informant who is under examination and the researcher, however, in the 

present more and more interviews are preferred to be mediated in indirect form, by telephone or in 

form of an online interview. The paper examines the nature and the purpose of the research tool 

called the semi - structured interview, which provides reliable qualitative data in foreign language 

education research. The main reason why researchers prefer to use the semi - structured interviews 

is because it can be prepared ahead of time, although the majority of questions naturally appear 

during the interview. In the presented paper, we aim to analyze five research studies (all of them 

from the field of foreign language education), where the semi - structured interview was 

implemented as the main method of gathering data, either as the sole method or in combination with 

other research methods. The conclusion offers a summary and findings from the reviewed articles 

as well as recommendations for an effective use of the semi - structured interview in pedagogical 

practice. 

 

Key words: the semi - structured interview, foreign language education research, review, 
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Introduction 

Interviews are ubiquitous in our everyday life, whether they take place in school, at work or in a 

medical setting (Edwards, R., Holland, J. 2013). They have considerably changed over time, 

especially when the methodological aspect is taken into account. The roots of qualitative interviews 

fall back to the early decades of 20th century and they are based on anthropological and sociological 

disciplines. To put it more precisely, Platt (2002) provides a clear overview of the trajectory of 

books related to the origins of interviewing and the first practical textbooks from this field that 

appeared in early 1940´s.  

What is quite intriguing is that the background of the semi - structured interview is closely linked to 

feminism, a movement, which is strongly in oppose to the structured interview, claiming that the 

semi - structured interview conveys a deeper feeling and therefore also more emotional 

understanding and closeness to the examined person. What is more, this type of interview does not 

further oppress the interviewee and excludes feelings and emotions in the pursuit of rationality as it 

is with the structured interview (Trueman, 2016) 

Instead of using more common terms interviewer and interviewee, Brenner (2006) prefers terms 

researcher to describe the person who is in charge of guiding a qualitative interview and informant 
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to define the person who is in the position of revealing knowledge of particular facts on their own 

terms, which gives direction to the interview process. 

Jamshed (2014) defines interview as a type of framework in which the practices and standards are 

not only recorded, but also achieved, challenged and as well as reinforced.  

There are number of ways to classify interviews. Considering the amount of structure deemed 

appropriate, the interviews can be divided into three main types, the structured, semi - structured 

and unstructured.  

A useful concept in describing interviews is according to Denscombe (2007) the continuum with 

two opposing ends - structured (closed questions) and unstructured (closer to observation) 

interviews. The semi - structured interview can be placed somewhere between the previously 

mentioned types as it combines planning questions ahead of time, however, the lines of interview 

are followed within the interview to follow up unexpected issues that may naturally emerge. The 

fact that the interviewer can create and avoid questions in order to adjust to the topic, makes the 

semi - structured interview according to Gavora (2006) more flexible and adaptive. Furthermore, 

this leads to more effective data collection. 

To define the semi - structured interview more precisely, the researcher has a list of questions they 

want to go through in order to find out whether the interviewee understands the context and the 

content, so much more space is given to the interviewee to discuss the question in their own terms 

than in the case of structured interviews. In other words, the semi - structured interview includes a 

pre - determined set of open questions in such way that the interviewer can explore particular 

responses later, however, sometimes the interviewee raises the question that had not been 

considered before. This works well when the researcher is an expert and a respondent is allowed 

free reign while the researcher is considering what is being relevant to the topic. 

The purpose of semi - structured interview is according to Kvale (1996) to gather descriptions about 

life - world of the subject with respect to interpretation of their meaning, usually in face - to - face 

form. The initial aim is therefore to build a rapport with the respondent to understand their point of 

view rather than making generalizations by asking open - ended questions. As Keller (2012) says it 

is the fairly open framework of the semi - structured interview, which allows going into detail when 

it is needed in order to both give and receive information. In addition, as the majority of questions 

are formed during the interview, the interviewer can change the order of the questions and even 

leave out those which appear to be redundant. 

As for the objective of the semi - structured interview, Gavora (2006) claims that since the semi - 

structured interview is a qualitative research method, its purpose is not to confirm or refuse an 

existing theory as opposed to quantitative research methods. The main objective of the semi - 

structured interview is to alternate existing views about certain topics or to reveal new insights into 

them. Another essential feature of the semi - structured interview as a qualitative method is that 

there are no hypotheses set at the beginning of the research, since it would affect further direction of 

the research, the questions are rather designed in progress. Therefore, Laforest (2009) suggests semi 

structured interviews are suitable and used mainly with small groups to study specific situations 

since they provide deeper insight to perceptions and opinions. Moreover, they are also suited to 

validate information derived from other sources. Semi - structured interviews are according to 
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Bernard (1988) used mainly when the interviewer does not have more opportunities to interview the 

respondent. 

Mason (2002) highlights three core features common for semi - structured interviews. The first one 

is the interactional exchange of dialogue occurring between two or more participants. The next 

important aspect that needs to be fulfilled is a topic - centered approach where the researcher has 

issues they wish to cover. An important thing to consider during the interview is to ensure that 

relevant pieces of information is discussed in an effective co - production which includes the 

construction or reconstruction of knowledge. 

In all researches that involve a human, it is necessary for the interview to be responsible when it 

comes to protecting informants. Therefore, Kvale (1996) suggest preparing what he calls an “ethical 

protocol” that will guide considerations through all phases of the semi - structured interview from 

the planning to the reporting as it is natural that a more personal relationship between the 

participants establishes while the interview is taking place. Trueman (2016) argues that a natural 

and trustworthy relationship between the researcher and the researched can actually lead to a more 

fruitful conversation, which can later reflect in an achievement of valuable in - depth material with 

greater internal validity. As the interview is not just about shifts between questions and answers, 

Gavora (2006) states it is a social relationship between two people in a specific time and place. 

 

Pitfalls and potentials of the semi - structured interview 

Strengths 

Different authors state various opinions concerning the benefits of the semi - structured interviews.  

Teijlingen (2014) believes they are particularly well - suited when exploring sensitive areas such as 

attitudes, values, beliefs and motives and since non - verbal indicators are present, it can assist in 

evaluating validity and urgency. Flick (1998) shares the same opinion as he stresses that interviews 

are the best form of understanding people's perceptions and experiences as they merely make the 

accounts of practices accessible.  

McLeod (2014) declares the benefits of using semi - structured interviews are that they are quite 

flexible and therefore new questions can be asked impromptu during the interview as the 

interviewer does not have to follow a given schedule strictly. Moreover, they have increased 

validity as the interviewer can ask for clarification as well as the interviewee can guide the direction 

of the interview himself. 

Researchers prefer to use semi - structured interviews because the questions can be prepared in 

advance. Newton (2007) claims interviews are chosen by researchers due to fact that they provide 

the opportunity to generate rich data. Also Gomm (2004) shares the same opinion, as he believes 

the power of semi - structured interview lays in the fact it can provide rich, original voices in order 

to construct research narratives. 

 

Restrictions 

Despite considering previously mentioned strengths of the semi - structured interviews, McLeod 

(2014) claims there are also certain limitations when it comes to them, for instance it is not easy to 

test for reliability since the questions are not easy to quantify and it might be time - consuming to 

conduct this type of interview as well as to analyze the qualitative data. Also Trustman (2016) is of 
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the same opinion as he claims the semi - structured interview lacks reliability since the researcher is 

able to examine only a small sample of informants, whose responses may be very individual and 

therefore quite complex to analyze, which means the reliability is not so high. Therefore, in order to 

get the most of the interview, the interviewer is required to have particular skills to collect valuable 

data. Clough and Nutbrown (2007) also share the same opinion, since they regard the 

communication skills of an interviewer as the main fundamental of effectiveness. According to 

them, the interviewer needs to have an ability to structure questions clearly, listen attentively, probe 

or prompt the respondent appropriately and last but not least to encourage them to talk freely. Opie 

(2004) also draws attention to the significant interpersonal features that should be present during the 

interview, for instance the ability to build a rapport, be humorous, humble and trustworthy. All of 

the previously mentioned characteristics are valuable and maintain certain rate of sensitiveness.  

Another drawback that should not be forgotten is according to Gomm (2004) “demand 

characteristics”, which he describes as the state when the interviewer intentionally chooses the 

responses based on what they think the situation requires. It may even come to such a situation that 

the respondent will disclose their thoughts and feelings which are personal for them.  

As one of the negative features of the semi - structured interview Teijlingen (2014) states potential 

prejudices, stereotypes and perceptions of a researcher that may alter responses. Legard et al. (2003) 

emphasize the importance of building the relationship between the interviewer and the interviewee, 

not forgetting that the interviewer is in the position of the “research instrument”. In order to avoid 

misleading the research's outcome, the interviewer should make clear at the beginning what the 

purpose of the investigation is as well as to remind the respondent not to modify their responses. By 

doing this, the researcher can make sure the evidence from the data will be credible and reliable. 

 

The semi - structured interview framework 

Rogers et al. (2011) propose the framework of stages that are essential to any semi - structured 

interview, consisting of 6 steps, where the last two (analysis and reporting) are the most significant. 

Purpose: needs to be defined precisely, so the research methods can be selected in order to address 

it completely 

Resources and constraints: the available resources should be taken into account when conducting 

an interview, not forgetting existing restrictions 

Ethical considerations: being able to approach to the interview in a mature way, both as the 

interviewer and the interviewee 

Techniques for data gathering: need to be determined in advance 

Analysis techniques: they need to be appropriate when it comes to the data and the purpose of the 

study 

Reporting: serves as a kind of feedback to the purpose of an interview, usually it takes form of how 

and why the purpose has evolved, describing which methods and techniques were used to get 

particular results 

Not all researchers consider all of the above mentioned steps of the semi - structured interview of 

the same importance and draw their attention to one of these steps. For instance, Kvale and 

Brinkmann (2009) focus mainly on data gathering, while Braun and Clarke (2006) highlight the 

importance of analysis, and Wolcott (2009) and Gavora (2006) emphasize reporting. Nevertheless, 
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these steps cannot be seen as independent, because there is a tight relation between them and they 

are interconnected. 

 

Using the semi - structured interview in language education researches 

The following part of the study aims to be more practical as it is devoted to looking thoroughly at 

the method of the semi - structured interview from a practical viewpoint. Many surveys worldwide 

have used the semi - structured interview to gather valuable data in order to demonstrate successful 

adaptation of this research tool. We aim to pinpoint issues that are relevant to foreign language 

education by providing an overview of how this qualitative research tool can be used in language 

education researches. To fulfill this goal, we have examined studies used within the context of 

language education, where the semi - structured interview was used. The following are the scientific 

studies in language education, which were under examination:  

1. MARLAND, Francis et al. (2004): Teaching a Foreign Language: One Teacher's Practical 

Theory 

2. GHENGHESH, PAULINE (2010): The Motivation of L2 Learners: Does It Decrease with 

Age? 

3. PEACOCK, M. et al. (2003): Student Language Learning Strategies across Eight Disciplines 

4. BAYYURT, Y. (2006): Non - native English Language Teachers´ Perspective on Culture in 

English as a Foreign Language Classrooms 

5. DECAPUA, A. ; WINTERGEST, A.C. (2005): Assessing and Validating a Learning Styles 

Instrument 

The above mentioned surveys were obtained from Google Scholar and Science Direct, which are 

regarded as reputable databases full of valuable research papers. They all fulfil the criterion of 

applying the semi - structured interview (as the sole research tool or in combination with other 

methods) for the research in the field of foreign language education.  

The use and application of the semi - structured interview was examined using various criteria. We 

mainly took into consideration the following aspects of the analyzed studies:  

1. the problems and the objectives of research 

2. research sample and sampling methods 

3. research questions 

4. methods used for obtaining data  

5. analysis and reporting 

 

The following part of is focused on analyzing the above selected aspects (each number stays for 

particular aspect) in five studies from foreign language education research  step by step.  

 

The first research article 

1. As for the article named Teaching a Foreign Language: One Teacher's Practical Theory, the 

authors base their exploratory study at the background of an approach called Communicative 

Language Teaching (CLT). Their main focus was to examine how well was the approach 

incorporated in the second language teaching and what exactly the teachers using it understand 

under this term. 



The International Conference on Language and Literature  
in Education and Research 2016 

Prague 15/09 - 17/09/2016 

 

 
 

 

2. In this case, the research sample consisted of only a few teachers, out of whom only one 

teacher (who used a CLT approach frequently during the lessons) was chosen for the purpose of the 

article.  As the authors claim, the research itself intends to be just exploratory or a pilot - study. 

3. Two core questions to be addressed in the research were: What does the teacher understand 

by CLT? How adequate is such understanding? The core questions were based on the framework 

proposed by Joyce and Weil (1982) for describing models of teaching, but it was slightly adjusted. 

The follow - up questions were not prescribed, the authors let them arise from teachers´ responses. 

The above mentioned framework is widely known and respected in teacher education on the ground 

of promoting new approaches to teaching practice. 

4. At the beginning of the theoretical part, the authors provide an overview of the relevant 

literature including studies of using and understanding a CLT approach by teachers. They claim the 

teachers have incomplete and imprecise notions of what CLT entails and they prefer to use more 

traditional teaching approaches. The authors of this research used the documenting of one teacher's 

personal practical theory of CLT by using a framework to describe models of teaching to assist the 

purpose of their research. They examined teacher´s understanding of CLT by using in - depth, semi 

- structured interviews as the main research tool and they also used videotapes of two lessons. A real 

challenge for the authors was to create such a framework for the semi - structured interview that 

would allow the researcher to promote a free teacher talk about the stated topic without leading him. 

The semi - structured interview was used because it has a long tradition in teacher thinking research 

and the prominence is given to the voice of the teacher rather than that of the researcher as well as 

the teacher has the opportunity to respond fully, in detail without the constraint of a set schedule. 

What is more, it can serve as a kind of reflection and introspection for the teacher´s own work. The 

process took form of listening carefully to the teacher and when it was necessary, the researcher 

reacted by seeking for clarification.  

5. At the end, the semi - structured interviews were transcribed for further analysis using a two 

- phase system of textual analysis, where the first step involved reduction of the parts spoken by the 

teacher to ideational units and the second step consisted of classification of each unit into one of 18 

categories. The conclusion provides a discussion for the research as well as the authors´ hope that 

CLT, as an innovative approach, will be used in the interest of the learners. 

 

The second research article 

1. The next study paper, The Motivation of L2 Learners: Does It Decrease with Age?, aims to 

find out to which extent various factors affect students´ motivation in foreign language learning. The 

objective was therefore to obtain more in - depth explanation about how the motivation for second 

language learning changes as the student gets older. What is more, there was an effort to find out 

influential factors, either internal or external, which affect students motivation. 

2. As for the research sample, 144 students and 5 teachers participated in the completion of the 

questionnaire surveys. Then, 20 students and 3 teachers took part in the semi - structured interview. 

The students for the semi - structured interview were chosen according to the following criteria: 

they had completed the questionnaire; they were sufficiently talkative and available at the time of 

the interviews.  
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3. The interview questions for the students were as follows: How important is for you to study 

English? Has your motivation to learn English changed over years, if so why? What can the school 

do to enhance your motivation? How can teachers help increase your motivation? What other things 

would help increase your motivation? Considering the teachers, they were supposed to answer the 

following 3 questions: Do you think there is a change in students´ motivation as they grow older, if 

so why do you think this is? What do you think the school can do to enhance students´ motivation? 

What can teachers do to help increase student motivation? 

4. At the beginning, the author provides an overview of L2 motivation research as well she 

offers a description of what motivation is. The author strongly believes that the semi - structured 

interview enabled students and teachers to elaborate on the issues and also go beyond the answers of 

the questionnaires. They were all tape recorded and transcribed. The investigation consisted of four 

stages. Firstly, the questionnaires for students with 101 questions (open, bipolar, semantic 

differential scales) were administered together with the questionnaires for the teachers in order to 

collect performance data about the students and to select some of the students for the subsequent 

interview. In the third and the fourth phases of data collection, the semi - structured interviews were 

conducted during the regular school time. The data from them were content analyzed in order to 

compare the responses between different age groups. 

5. Data were drawn from the combination of quantitative - qualitative approach, in which 

students and the teachers engaged in the questionnaires followed by the semi - structured interview. 

The results clearly show that L2 motivation decreases with the age as older learners tended to score 

significantly lower on motivational scales than younger students. The results of the interview were 

in accordance with those conducted via quantitative methods. As the author says, in the eyes of 

students, the teacher is seen as a key figure in determining the attitude to foreign language learning 

and therefore, he is the one responsible for the initial students motivation as well as the further 

maintenance of it.  

 

 

 

The third research article 

1. The article titled Student Language Learning Strategies across Eight Disciplines reports the 

use of 50 most common foreign language strategies used by English for academic purposes (EAP) 

students within eight fields: building, business, information technologies, engineering, English, 

math, science and primary education. The aim of the research was to compare and contrast the 

strategies used across particular disciplines and also to investigate the connection among the 

following aspects: strategy use, L2 proficiency, age and gender. 

2. The research sample is quite wide as 1006 subjects were a part of the self - report 

questionnaire. All of them were Hong Kong Chinese students (51% male, 49% female), from 18 to 

39 years old in their first or second year of study. The researchers selected 55 classes to compare 

second language learning strategies across the 8 disciplines and each discipline was represented by a 

reasonable number of students, not less than 60. As for the semi - structured interview, 3 students in 

each discipline with the highest and the lowest use of the second language learning strategies were 

invited for interview, which means 48 students together. All interviews were also tape recorded. 
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3. The research focused on investigating 6 core questions: What language strategies do EAP 

students use across eight disciplines? Does the strategy use differ by discipline? What strategies are 

associated with higher levels of proficiency? Does strategy use differ by gender? Does strategy use 

differ by age? What are the reasons behind student choice and frequency of use of specific 

strategies? 

4. Two methods were used in order to collect valuable data: the self - report questionnaire that 

collected quantitative data and the semi - structured interview that collected data in a qualitative 

form. Initial data for the research were collected through a standard questionnaire. The authors built 

their research with the respect to significant findings on the second language learning strategies 

provided by Oxford's Strategy Inventory for Language Learning, which is a self - report 

questionnaire listing 50 learning strategies in 6 categories. The aim of this research method was to 

get a deeper insight into the cognitive, social and affective processes involved in language learning. 

The semi - structured interview was used to answer the same 6 questions as were in the 

questionnaire, but also to reveal the reasons behind the use of learning strategies.  

5. In order to analyze data collected via the self - report questionnaire descriptive statistics 

were used. In case of the semi - structured interview, the multivariate analysis of variance was used 

to depict associations between strategy use and discipline, proficiency level, gender and age. Results 

suggest there is no significant interaction among the mentioned independent variables.  

As for the 6 research questions, the results show that students use mainly compensation, cognitive 

and metacognitive strategies. Students majoring in English the highest overall frequency of use, 

while the lowest strategy use was with those studying communicative technologies. Interestingly, 

the results indicate that students with higher proficiency use more learning strategies. As for the 

gender, women reported significantly higher use of all six strategies than men did. According to the 

results, mature students reported higher use of foreign language learning strategies than younger 

ones.  

In case of 3 students in each discipline with the highest and the lowest use of the second language 

learning strategies, there were sharp differences between these groups. Those students with lower 

use of strategies responded they did not like English, they did not need it or it was of a low priority 

to them. On the other hand, high users of learning strategies expressed a strong motivation for 

English. 

The authors suggest there is an urgent need for further research in EAP mainly because there are a 

large number of students in English universities around the world. Another crucial thing to consider 

is the factors affecting the students´ use of the strategies, because only a little is known about why 

students use or do not use certain strategies.  

 

The fourth research article 

1. The next research paper, Non - native English Language Teachers´ Perspective on Culture in 

English as a Foreign Language Classrooms, examines the importance of raising foreign language 

teachers´ awareness of culture. The main objective is to prove that the more critical the English 

languages teachers become about involving teaching culture, the more they provide their students 

with immense cultural and linguistic resources. 
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2. The samples consisted of 12 non - native teachers of English, who were chosen to express 

their opinions on the role of culture in foreign language teaching. The convenience sample method 

was used in order to obtain teachers' consent and then conduct the interview on the behalf of the 

researcher. As for the demographic features, 10 teachers were female, 2 male, from 21 to 38 years 

old. 

3. The interview was intended to be exploratory and descriptive to obtain the teachers´ 

opinions on the role of culture in foreign language teaching and the following themes and sub - 

themes were under examination: the teachers´ concept of culture, cultural information in the 

classroom (their contents, reason for presenting them, reason for omitting them) and the role of non 

- native teachers in presenting cultural information. The teachers were also supposed to comment on 

the relationship between culture and language. 

4. The article starts with a brief introduction to the current situation, which claims that English 

is becoming lingua franca in all areas of human life. The semi - structured interview was conducted 

in order to elicit teachers´ perceptions on the issues connected to teaching culture as a part of 

English as a foreign language. The author designed a thematic analysis based on the research 

questions by generating categories and then themes from the respondents´ responses. 

5. The teachers expressed different viewpoints on involving the foreign language culture in the 

classroom. Many of them claim it would have certain advantages but also many disadvantages, one 

of them would probably be a lack of students´ interest in learning about foreign culture, which is the 

frequent reason why they completely avoid teaching culture. The study was carried out on a small 

scale, so it does not have to reflect view of all non - native teachers of English, but it can serve as a 

base for further researches that can be conducted in future. To conclude the author remarks, it is 

necessary to train more qualified non - native English teachers in promoting English language 

culture as an integral part of foreign language learning. 

 

The fifth research article 

1. The last article, Assessing and Validating a Learning Styles Instrument, aims to investigate 

learning styles. It is a reaction to the previous researches in this field as it reveals concerns with their 

validity and reliability. The main objective is to present a more coherent picture about instruments 

designed for measuring students´ learning styles. Therefore, the aim of the study is the validation of 

the new instrument called LSI. 

2. The study involved 24 TESOL (18 non - native and 6 native speakers of English) students to 

get better insight into students´ interpretation and understanding of 23 statements.  

3. In order to achieve the objectives, the researchers focused on asking the following questions: 

What do you see as the importance of knowing your own learning style/ teachers´ knowing students´ 

learning styles? Which learning style do you prefer? How effective was LSI in determining your 

learning style preferences? 

4. The authors provide a clear description of learning styles working with various sources. In 

order to get accurate data, they combined the questionnaire as a quantitative method and the semi - 

structured interview as a qualitative one. Two groups of students were selected, each of them 

working with one research method. The major concern in both groups was that of appropriateness of 

determining learning styles by LSI. The first group working solely with the questionnaire included 
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24 students (6 native speakers and 18 non - native speakers of English). The second group (10 non - 

native speakers of English) was examined via the semi - structured interview as the authors believed 

it could provide them a rich source of data. The results of the study on the usefulness of LSI suggest 

that quantitative statistics alone are limited when it comes to finding out learning preferences. The 

combination of the questionnaire and the semi - structured interview was useful as the interviews 

investigated informants´ attitudes and opinions in depth, while the questionnaires involved gathering 

data in breadth. The strengths of both techniques insured more comprehensive data - collection. 

5. The authors based their research on the assumptions that quantitative means are not 

sufficient to ascertain the effectiveness of LSI, therefore they created an approach utilizing a 

combination of qualitative and quantitative research methods. LSI did not seem to be appropriate as 

the informants proved an inability to contextualize questions and when they were unclear of the 

implied context, it was difficult for them to choose an appropriate response. The usefulness of the 

results conducted with the use of LSI if the informants were unable to choose an appropriate answer 

was the reason the authors questioned the reliability of this research method. The semi - structured 

interviews helped the researchers to learn which items of LSI the participants found confusing.  

 

Summary 

The previous section of the study presented an overview of the use and implementation of the semi 

- structured interview in 5 research articles, looking at the following aspects of the conducted 

research: the problems and the objectives of research, research sample and sampling methods, 

research questions, methods used for obtaining data and analysis and reporting. By reviewing 5 

studies where the semi - structured interview was used as a research tool for obtaining data, we 

could see different ways for the implementation of this method by the researchers. 

As for the problems and objectives of the studies set by the researchers, we might say all of them 

were connected to foreign language learning in different fields of study. All of them brought 

valuable insights into the examined issues as they concerned with following areas of interest:  

Research article Areas of implementing the semi - structured 

interview 

MARLAND, Francis et al. (2004) application of communicative language teaching 

GHENGHESH, PAULINE (2010) student motivation 

PEACOCK, M. et al. (2003) learning strategies 

BAYYURT, Y. (2006) implementation of culture in teaching 

DECAPUA, A. ; WINTERGEST, 

A.C. (2005) 

validating a tool for determining learning strategies 

Table 1: Areas of the semi - structured interview implementation 

 

To discuss the questions connected to the samples used for fulfilling the research targets, we want 

to emphasize that the number of samples varied according to the purpose of individual researches. 
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The researchers used their own criteria for selecting a sample appropriate for the conducted 

research. As our main aim is to compare the implication of the semi - structured interview, the 

following chart provides a comparison of the number of samples selected when working with the 

semi - structured interview, although more research methods were used in order to achieve the 

objectives. 

 

Research article Samples 

MARLAND, Francis et al. (2004) 1 teacher 

GHENGHESH, PAULINE (2010) 20 students and 3 teachers  

PEACOCK, M. et al. (2003) 48 students 

BAYYURT, Y. (2006) 12 non - native teachers of English 

DECAPUA, A. ; WINTERGEST, A.C. (2005) 24 students 

Table 2: Samples of the research papers 

 

In connection to the research methods and procedures of individual research papers, the 

reviewing in order to get a better picture about the implication of the semi - structured interview 

was rather thought - provoking. An important thing is to mention the issue of validity as Cook 

(2008) claims implementing the semi - structured interview as the sole source of data collection 

could result in partial investigation and he therefore advises to use other forms of data collection in 

order to increase the validity of the research. 

It must be noticed that in the majority of studies (in our case 4 out of 5 ), the semi - structured 

interview as a qualitative method was used in combination with other research methods, either 

qualitative or quantitative in order to enhance the validity of the research. This was to avoid partial 

investigation of examined phenomena as well as to validate the findings. Just 1 research relied on 

the implementation of the semi - structured interview as the only method for data gathering. 

 

Research Research methods 

MARLAND, Francis et al. (2004) observation + the semi - structured 

interview 

GHENGHESH, PAULINE (2010) the questionnaire + the semi - structured 

interview 

PEACOCK, M. et al. (2003) the questionnaire + the semi - structured 

interview 

BAYYURT, Y. (2006) the semi - structured interview 
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DECAPUA, A. ; WINTERGEST, A.C. (2005) the questionnaire + the semi - structured 

interview 

Table 3: Research methods used for collecting data 

 

The last issue that was reviewed was the analysis of obtained data. The first step of analysis 

involved the transcription of the taped conversation. Cohen et al. (2007) advise the researchers not 

to forget about other aspects that are presented during the interview, for instance the tone of a 

speaker's voice, using emphasis, pauses and silences and also talking in chunks or continuous 

speech. 

 

Conclusion 

The semi - structured interview provides a qualitative method of collecting information and 

evidence on people´s opinions, ideas and experiences, where the interviewer has a list of questions 

or key points to cover and supplementary questions can be asked if needed. This research tool has 

certain benefits as well as implications and is well suited to educational research, especially case 

studies. Comparing it to a structured interview, the researcher has more guidance over the content, 

however, the interviewees are not limited when it comes to their responses. The principal purpose 

of the semi - structured interview is not to create a new theory, but to gain perspectives, experiences 

and opinions about particular topic in order to reconstruct it.  

Our aim was to review 5 scientific studies in order to demonstrate the implementation of the semi - 

structured interview within the foreign language education. Many research papers used the semi - 

structured interview as a tool for providing the goals of particular research, usually as a combination 

with other tools.  

To conclude, the semi - structured interview is a qualitative research method that can be used in an 

effective way to gather valuable data in various fields of research. As for the foreign language 

education, we consider this research tool very efficient when collecting people's perceptions and 

experiences about particular topic, especially in the field of foreign language education. This can be 

achieved by applying the semi - structured interview as the only research method or by using it in 

combination with other methods, either qualitative or quantitative. 
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