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Abstract 
Bilingual education is becoming a part of every school worldwide. Education in two 

languages is necessary and required by many schools and parents. Being bilingual opens 
not only more opportunities for students, but also social, emotional and cognitive benefits 
and therefore this article deals with definitions of the objectives, content and forms of 
developing additive bilingualism of very young learners of English in Slovak educational 
context. It analyses the term additive bilingualism and methods used to investigate the 
presence of interference between mother tongue and a foreign language in the second 
language acquisition of very young learners. The term additive bilingualism is not very 
well-known and therefore we analyse this term from the point of view of several linguists. 
Moreover, we discuss the situation of bilingual education and bilingual schools providing 
the education in two languages in Slovakia. The article mentions the intention of our 
research and its positive impact and benefits for bilingual education at nursery schools 
and the way how to improve this type of education in Slovakia. 

Key words: bilingualism, additive bilingualism, very young learners, acquisition, 
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Introduction 
Learning foreing languages in adulthood is more difficult than in early years of 

childhood. Therefore, there is more and more research conducted in this area. 
Childrens´ way of acquiring foreign language is spontaneous act, therefore there 
is a necessity to start acquiring languages in early years of life. First of all, we 
should define the possible ways of acquiring t foreign language. There are two 
main ways to acquire more than one language: 
 simultaneous acquisition (when a child learns two languages at the same 

time);   
 sequential acquisition (when the second language is learnt after the first). 
 

The intention is to fully analyse the second type of bilingual acquisition, it 
means sequential or additive type. Nowadays simultaneous bilingual education if 
prefered in many schools worldwide. It is said that this type of bilingual 
education is more effective and easier for children, but few people discuss and 



LLCE2015           Conference Proceedings 
Nitra, 14 –16 May 2015                ISBN 978-80-971580-6-4 
 

160 

 

analyse the danger causing simultaneous bilingualism. We will conduct the 
research dealing with this issue and we will bring new perspective relating to 
additive bilingualism.   

 
Sequential (successive) acquisition 
Sequential, successive, consecutive or additive bilingualism are synonyms 

which define the situation when the child acquires the second language after 
having considerably learnt the first language, for example when the parental 
tongue is different than the main language of the community or education 
system. It is the situation wherein learning a second language does not interfere 
with the learning of the first language. Both languages are developed. The second 
language is added to the first one and does not influence mother tongue.  

Lambert (1977) says that the majority of positive studies have involved 
bilingual students whose L1 was dominant and there was no danger of 
replacement by L2. The resulting form of bilingualism is termed ‘additive’ in that 
the bilingual is adding another socially relevant language to his repertoire of 
skills at no cost to his L1 competence. (Cummins & Swain, 1987, p. 18). Cummins 
(1991) defines additive bilingualism as a process of acquisition in which the first 
language continues to be developed and the first culture to be valued while the 
second language is added.  

Nowadays, language is the principal phenomenon in our society. Additive 
bilingualism is a form of language learning. Children learn very quickly in a 
natural, stress-free environment, therefore the education of the second language 
is very effective at this age. In the process of acquisition of the second language of 
very young learners may occur negative interference, language transfer or L1 
interference which influences the learner´s native language. It can cause serious 
problems in the process of foreign language acquisition. Since we analyze the 
process of acquisition of target language of very young learners we can talk 
mainly about phonological and lexical interference. Interference from a student's 
native language is mostly in the form of pronunciation and sentence structure 
errors. Pronunciation mistakes are due to the fact that spoken sounds or 
phonemes differ from language to language. Children may have problems with 
pronunciation of some words from target language because these words do not 
exist in their mother tongue. They can have problems with lexical items and their 
remembering. The more children are exposed to the target language, the more 
they acquire. The foreign language becomes more developed and stronger. This 
may cause the negative interference on the mother tongue. Native language may 
become weaker and foreign language becomes more dominant. Language 
transfer has been regarded as a natural fact in the process of learning the second 
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language and it should not be considered as negative aspect in the process of 
teaching language. Teachers should understand the errors their students make 
and encourage them to improve their language skills and abilities. Mistakes and 
errors play an important role in educational process because teacher sees what 
mistakes students make and so he designs materials and activities to highlight 
mistakes and to avoid making them again. Teachers may use positive transfer to 
motivate their students and create a feeling of self-confidence in the English class. 
Furthermore, negative transfer may be seen as constructive way of approaching 
students efficient. It can help the learner to get things right.  

 
Situation in Slovakia 
The school system of the Slovak Republic nowadays includes 8 types of 

schools:   
 nursery schools (for children from 3 to 6 years),  
 primary schools (for children from 6 to 15 years, divided into two levels: 

primary education and lower secondary education),  
 grammar schools (with either 4-, 5- or 8-year study programmes),  
 secondary vocational schools (with 2-, 3- or 4-year study programmes),  
 conservatories,  
 schools for learners with special educational needs,  
 elementary art schools,  
 language schools.  

ISCED 0 does not state precise rules of foreign language education. In this 
document there is only stated that native language, Slovak language must be 
taught at all types of Slovak schools. Foreign languages are allowed to be taught 
but all schools must teach Slovak language to develop communicative 
competence of learners.   

This means that second language is only some kind of addition to mother 
tongue. Slovak language is dominant and target language is added to the first one. 
The Slovak legislation also provides education in a foreign language (only six 
languages may be taught as foreign languages in Slovakia: English, German, 
Russian, French, Spanish, and Italian) (Pokrivc a kova , 2013). As it is stated in 
document published by the Ministry of Education in 2000, the network of schools 
and school facilities included 3,262 nursery schools with 7576 classes. In 
September 15, 2012 the network of schools and school facilities included only 
2,861 nursery schools with 7,395 classes. Nursery schools also vary according to 
the language of instruction. In 2012 most children attended nursery schools with 
Slovak language of instruction (139,955) and Hungary language (9076). There 
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was smaller representation of a Ukrainian language (186 children), German (102 
children) and French (74 children). There is also a representation of bilingual 
Slovak language with English language (57 children), Bulgarian language (44 
children) and Ruthenian language of instruction (17 children). 14,515 teachers 
provide education and training at nursery schools of whom 98.7% has the 
qualifications established by generally binding regulations (Ministry of 
education, 2013). 

In Slovakia the additive type of bilingualism is dominant. Mother tongue is 
stronger and is used as the first language of instruction, while a foreign language 
is used only as a secondary instructional language in some subjects or in the 
teaching of only some topics or lessons.  

Information which we have about bilingual education are reffered to primary 
and secondary schools whereas we do not have enough information about the 
bilingual education at nursery schools. Therefore, in our research we will pay 
attention to development, importance, quality, effectiveness and way of foreign 
language acquisition of very young learners at nursery schools all around the 
Slovakia. We will analyse updated number of teachers who teach languages, if 
they are qualified to teach them and what materials are used at these schools. 

 
Research aims and research questions 
The main aim is to carry out how the second language interfere with mother 

tongue and what effects of interference there are. We will use several methods 
conducting the research. The research objectives are to analyse the system of 
bilingual education for very young learners in Slovakia, to conduct 2 case studies 
of young learners, to observe and analyse effects of bilingual education in these 
subjects with the focus on appearance of negative interference and to suggest the 
way of  elimination of negative interference.   

The research questions, which can be derived from the above mentioned 
research aims are:  
 How do children learn/acquire the second language?  
 Who teaches foreign languages? Do the teachers have appropriate 

qualifications to teach foreign language? 
 What institutions provide bilingual education?  
 What materials do nursery schools use for foreign language education?  
 How to improve the situation of bilingual education in Slovakia?  
 

Research methods 
The first research objective will be fulfilled through content analyses of 

pedagogical and school documents. 
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The second objective will be fulfilled using case study method. We will use the 
following research techniques: 
 interview with teachers,  
 interview with parents, 
 analyses of pedagogical and school documents, 
 observation of children,  
 analyses of learners products.  
 5 chosen nursery schools for each region. 8 regions-40 nursery schools. 
 

Research samples 
The research samples are the young learners of nursery schools all around the 

Slovakia. We analyse the situation of foreign language teaching in all regions. We 
will observe and analyse 5 chosen nursery schools from each region of Slovakia.  

 
Expected outcomes  
The partial results will be published in the next article after the detailed 

analyses of the gained data. It is believed that the new data gained through the 
planned research will lead to better understanding of mechanisms of developing 
additive bilingualism in young learners, as well as it will bring new impulses for 
improve the processes of foreign language education in the observed age group of 
learners, e.g. by assessing specific aspects of bilingual speech sucha s code-
switching and others (Pokrivc a kova , 2014).  
 

Acknowledgement 
This paper presents partial results of the project KEGA 036UKF-4/2013 

funded by the Ministry of Education of the Slovak Republic. 
 
References 
BAKER, C. & PRYS, J. (1998). Encyclopedia of Bilingualism and Bilingual Education. 

Multilingual Matters.  
BAKER, C. (2003). A Parents' and Teachers' Guide to Bilingualism. Clevedon, 

Multilingual Matters 
BAX, S. (2010). Researching English Bilingual Education in Thailand, Indonesia and 

South Korea. British Council. 
BENKO, V., BUTAS OVA , A. & GADUS OVA , Z. et al. (2012). Učenie sa, vyučovanie a 

hodnotenie cudzích jazykov v  terminologickom rámci. Slovník termínov 
k  Spoločnému európskemu referenčnému rámcu pre jazyky. Bratislava: UK.  

BI ROVA , J. (2006). U stny prejav na hodina ch cudzieho jazyka: komplexna  synte za 
komunikatí vnych techní k. In: Interkultúrne dimenzie vo vyučovaní cudzích 



LLCE2015           Conference Proceedings 
Nitra, 14 –16 May 2015                ISBN 978-80-971580-6-4 
 

164 

 

jazykov (p. 29-34). Nitra: UKF. 
COHEN, A. (1998). Strategies in Learning and Using a Second Language. London: 

Longman. 
CUNNINGHAM, U. & ANDERSSON, S. (1999). Growing Up with Two Languages. A 

Practical Guide. London: Routledge.  
De HOUWER, A. (1990). The acquisition of two languages from birth: A case study. 

Cambridge: Cambridge University Press.  
ESTES, T. H. & RICHARDS, H. C. (2002). Knowledge of Orthographic Features in 

Spanish Among Bilingual Children. Bilingual Research Journal, 26(2), 213-225.  
HARMER, J. (2009). How to teach English. 4th ed. Harlow: Pearson Education 

Limited. 
HUC EKOVA , D. (2012). S ty ly a  strate gie uc enia. [online]. available from: 

http://www.pppknm.sk/data/pdf/materialy/specificke_poruchy/styly_a_stra
tegie_ucenia.pdf 

KO PPE, R. & MEISEL, J. M. (1995). Code-switching in bilingual first language 
acquisition. In Milroy, L. & Muysken, P. (Eds), One speaker - two languages: 
Cross-disciplinary perspec-tives on code-switching (pp. 276-301). Cambridge: 
Cambridge University Press. 

LATHAM, A. S. (1998). The advantages of Bilingualism. Educational Leadership, 
56(3), 79-80. 

MITCHELL, R., MYLES, F., & MARSDEN, E. (2013). Second Language Learning 
Theories, 3rd Ed. Routledge.  

NIEMEIER, S. (1999). A Cognitive view on bilingualism and “bilingual” teaching 
and learning. Journal of English Studies I, 165-185. 

PALIJ, M. & HOMEL, P. (1987). The relationship of Bilingualism to Cognitive 
Development: Historical, Methodological and Theoretical Considerations. In 
Homel, P., Palij, M., & Aaroson, D. (Eds.), Childhood Bilingualism: Aspects of 
Linguistic, Cognitive, and Social Development. New York University. Lawrence 
Erlbaum Associates Publishers. London.  

POKRIVČÁKOVÁ, S. (2013). Applied Linguistics Research of Bilingualism and its 
Incentives for Foreign Language Pedagogy. Journal of Language and Cultural 
Education, 1(1), 51-62. 

POKRIVČÁKOVÁ, S. (2013). Bilingual education in Slovakia: A Case Study. Journal 
of Arts and Humanities, 2(5), 10-19. 

POKRIVČÁKOVÁ, S. (2014). Code-switching ako lingvodidaktický fenomén. X-
Linguae, 7(2), 61-74. 

PURCELL, J., LEE, M. & BIFFIN, J. (2006). Supporting bilingual children in early 
childhood. Learning Links. Available from:  www.learninglinks.org.au 

QUAY, S. (1995).The bilingual lexicon: Implications for studies of language choice. 

http://www.pppknm.sk/data/pdf/materialy/specificke_poruchy/styly_a_strategie_ucenia.pdf
http://www.pppknm.sk/data/pdf/materialy/specificke_poruchy/styly_a_strategie_ucenia.pdf
http://www.learninglinks.org.au/


LLCE2015           Conference Proceedings 
Nitra, 14 –16 May 2015                ISBN 978-80-971580-6-4 
 

165 

 

Journal of Child Language, 22, 369-387. 
ROMAINE, S. (1994). Bilingualism. Wiley-Blackwell; 2nd Ed. 
S TEFA NIK, J. (2004). Antológia bilingvizmu. Bratislava: Academia Electronic Press.  
S TEFA NIK, J. (2000a). Bilingvizmus na pozadí dvoch morfologicky odlišných typov 

jazykov. Intenčný bilingvizmus u detí. Bratislava: UK.  
S TEFA NIK, J. (2000b). Jeden človek, dva jazyky. Dvojjazyčnosť u detí - predsudky a 

skutočnosť. Bratislava: Academic Electronic Press. 
WEINREICH, U. (1953).  Languages in Contact, Findings and Problems. The Hauge: 

Mouton.  
 
Contact 
Mgr. Zuzana Šimková 
Department of Language Pedagogy and Intercultural Studies 
Faculty of Education, constantine the Philosopher University 
Drážovská 4, 949 74 Nitra, Slovakia  
zuzana.simkova @ukf.sk 

 


