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Content Analysis 

• Content analysis (CA) is a method in educational research 
that deals with both qualitative and quantitative data.  

• “The process of summarizing and reporting written data – 
the main contents of data and its messages” 

• Can be implied within any written material and may analyze 
large quantities of text in a systematic way. 

• A method that can reduce large amounts of text using pre-
existing categories in order to examine them. 

• The categories can be compared or linked and theoretical 
conclusions can be drawn from the text.  

     (Cohen, Manion, Morrison, 2007) 

 



Research Focus 

• Research articles 

• Aim – reasoning of the research 

• Research sample 

• Categories - criteria 

• Codes 

• Results 

 



1.) Differences in Quality between Thai and 

International Research Articles (2012) 

• What are the quality differences in the literature review, the research 

methodology, and the discussions of research articles between those published in 

ELT academics in Thailand (hereafter, Thai articles) and those that are published 

in international journals (hereafter, international articles)? 

• Quality??? – different lists of criteria, used to assess the quality of research 

• 3 AREAS: Literary review, Method section, Discussion section 

• LR – background information, research question/purpose, the need of study  

• MS – description of research procedures 

• DS – explanations of findings  

• Generic aspects: Justification 

    Clarity 

    Coherence 

    Appropriacy 

    Awareness 

  



Procedure and Samples 

• Comparison of articles published by ELT academics 
based in Thailand <–> International Journals Articles 

• Quantitative & qualitative approach  
• 4 steps: 
• Categories to be coded 
• Codes for each category 
• Validating the categories & codes 
• Piloting the framework 
• 200 articles – same field ELT, same language, same 

time period (2003-2007), similar context, similar 
source. 
 



Results 
• 5 Journals: Applied Linguistics, International Journals of Applied Linguistics, 

Language Learning, The Modern Language Journal, TESOL Quarterly – 20 articles 
each 

• 3 inter-coders – non-Thai, codes 01, 02, 03: low, medium, high 

• Thai articles are of lower quality than international articles, especially in 

the literary review and discussion section, and in terms of justification, 

awareness & coherence. 

• 7 problematic categories, 5 of them concern literary review 

• It cannot be said that all Thai-authored articles were rated poorly, but those 

which received high ratings are a small minority. 

• Most of the researches conducted focus on problems that emerge in the 

classroom. „While practically-oriented research serves valuable 
purposes, it rarely matches the goals of international journals 
and these journals would appear to be an inappropriate place 

to disseminate such research “  

 



2.) Pronunciation Teaching Materials 

in Finnish EFL Textbooks (2010) 

• Finnish EFL teachers find pronunciation difficult to teach, and they often neglect it, 
preferring to teach other skills (such as reading and writing) instead. 

• Good and varied teaching materials are needed to support their work. In general, 
textbooks play a great role in language classes, but still they are not a major theme 
within research. 

• What kinds of materials do Finnish EFL textbooks offer 
for the teaching of pronunciation? The research question 
is further divided into two sub questions:  

• (1) How can the pronunciation teaching materials be 
classified?, 

• (2) What are the focus areas of the materials for teaching 
pronunciation? 
 



Samples & Procedure 

• EFL course book series by two major Finnish publishers. 

• period 1999–2007; basic education class three (beginner), basic 
education class seven (intermediate) and upper secondary school course 1 
(advanced). 

• Only printed materials: /Textbooks, Exercise books, Teacher’s guide/ 

• Textbook analysis → all tasks/activities were chosen based on the 
following criteria:  

• they require oral production of English, 

• the International Phonetic Alphabet is used, or 

• they are otherwise related to pronunciation and oral production 

 From a total of 1803 cases - 829 were pronunciation-specific 

materials 



Categories 

• The following 8 categories were used to determine the relative 

frequency of occurrence of each category in EFL course books 

 

1. phonetic training 

2. read aloud 

3. listen and repeat 

4. rhyme & verse 

5. rules & instructions 

6. awareness-raising activities 

7. spelling & dictation 

8. ear training 

 

1. phonetic training 33% 

2. read aloud 29% 

3. listen and repeat 18% 

4. rhyme & verse 8% 

5. rules & instructions 4% 

6. awareness-raising activities 4% 

7. spelling & dictation 3% 

8. ear training 2% 

 



Findings » Examples that Depict 

Variations 

1.) IPA, phonemic script, concentrating on physical articulation. 

2.) Reading aloud merely for the sake of pronunciation is quite common - 
reading single words, sentences, stories and dialogues, depending on the 
level at which the book is aimed. 

3.) Traditional imitation tasks, some of the tongue twisters concentrate on 
contrasts between two phonemes with a set of three tongue twisters. 

4.) Rhyme is presented in the form of poems, children’s rhymes and rhyme 
activities. 

5.) Rules for how to pronounce present simple endings –s, pronouncing past 
tense –ed. 

6.) Awareness-raising sections emphasize informal learning environments and 
encourage learners to explore language learning possibilities outside the 
classroom - self-evaluation sheets. 

7.) Teach the spelling of words with difficult letter-to-phoneme correspondence. 

8.) The activities concentrate mainly on discriminating segments. (word stress) 



Suggestions 

• Communication activities and games concentrating specifically on 

pronunciation (Seidlhofer 2001, p. 63) are non-existent in my data, and 

neither visual aids nor recordings of learners’ production (Celce-Murcia et 

al. 1996, pp. 9–10) are included or recommended. No developmental 

approximation drills (Celce-Murcia et al. 1996, p. 9) or so-called whole 

brain activities (Seidlhofer 2001, p. 63) are included. 

• Using multi-sensory modes in pronunciation teaching is not frequently 

promoted in the course books; of the suggested visual, auditory, tactile and 

kinesthetic reinforcement (Celce-Murcia et al. 1996, pp. 295–299), only 

tactile reinforcement is present. 

• In a broader sense, these Finnish EFL course books exclude explicit 

teaching materials on intonation, rhythm and connected speech, even 

though rising intonation of one-word questions and linking-r are briefly 

dealt with. 

 

 



Research Trends in M.A. ELT 

Programmes in Turkey (2012) 

• Important component of M.A. ELT programme is writing a thesis.  

• 1st step into the systematic research in ELT 

• A lot of theses every year - good to draw an outline of the recent trends in 

TESOL.  

• 209 masters theses were analyzed → (Turkey) – in the last 5 years, 

selected universities. 

• Research topics: 1.) language skills /research on listening, speaking, 

reading, writing, pronunciation, vocabulary and grammar, 2.) teaching 

methods or approaches, 3.) materials or curriculum, 4.) CALL 

• Questions: What are the most common research topics in the examined 

theses? 

 Which topics are more frequently studied in different universities? 

 

 



Research Categories 

• 2006-2011: Hacettepe University, Middle East Technical University, 
Gazi University, Bilkent University, Cukurova University, Anadolu 
University. 

 Categories of Research Topics 

1. Teaching Method 

2. Learner Factors 

3. Materials or Curriculum Design and Evaluation 

4. Teacher Factors 

5. Language Skills 

6. Linguistics 

7. Technology and Language teaching 

8. Literature and Culture  

9. Psychology   



Results 
Categories  Scale of Findings 

1. (TM) In total: 32 theses – 16,2 %;  highest rank METU / least studied at Gazi university 

2. (LF) 
In total: 20 theses – 9,5 %;  highest rank METU / least studied at Anadolu and Hacettepe 

universities, none in Gazi 

3. (MC) In total: 24 theses – 11,48 %;  highest rank Gazi/ least studied at Anadolu university 

4. (TF) In total: 19 theses – 9,09 %;  highest rank Gazi/ least studied at METU university 

5. (LS) 
In total: 59 theses – 28,22 %;  highest rank Gazi/ least studied at Cukurova university (the 

most studied area) 

6. (LIN) 
In total: 23 theses – 10,08 %;  highest rank METU/ none studied at Anadolu, Bilkent, 

Hacettepe university 

7. (CALL) 
In total: 17 theses – 8,01 %;  similar high rank Bilkent and METU/ none studied at 

Hacettepe university 

8. (CUL and 

LIT) 

In total: 12 theses – 5,66 %;  highest rank METU/ least studied at Gazi university, none in 

Anadolu 

9. (PSYCH) 
In total: 33 theses – 15,56 %;  high rank Gazi, Bilkent, METU/ least studied at Anadolu 

university 



3.) An Investigation into CLIL-related 

Sections of EFL Coursebooks 2013 

• Due to the growing interest in and uptake of CLIL the current English 
Language Teaching (ELT) global coursebook market has embraced it as an 
innovative component for general English coursebooks for EFL contexts. 

• !!! Article investigates how CLIL is included in four ELT coursebook series 

for teenagers available to teachers in Argentina 

• CA of CLIL component –> 4 series of coursebooks, use in secondary 

education. 

• Coursebook production: authors do not seek originality -"replication of 

previous materials"  if there is any cultural content –– general historic-

political facts about the UK & the USA (usually no homeland cultural 

features) "one-size-fits-all"  
• Language (EFL) teachers who incorporate content systematically in the 

regular EFL lesson to increase meaningful learning. 

• 4 Cs »» content, communication, cognition and culture 

 



Samples & Categories 
• 4 UK-produced series: More! Insights, Champions, Upbeat 

• Featuring a CLIL approach; teenage learners; A1 – B1 (CEFR); widely adopted 

by Argentinian teachers of English (who want to adopt a weak version of 

bilingual education) 

• Physical placement of CLIL content (pages - no) 

• CLIL advertisement on back-cover blurbs 

• 1.) the school subjects linked to the CLIL section 

• 2.) topics that each CLIL section features in the series 

• 3.) the topic units in which the CLIL section appears 

• 4.) the correspondence between these topics and a secondary school curriculum 

in Argentina 

• 5.) the type of activities according to procedures and cognitive skills – language 

skills 

• 6.) the type of sources input (written texts, tables, videos, audio interviews) 

• 7.) presence of explicit reference to grammar or vocabulary learning 

 

 



Findings (in charts) 

• Less than 10% of this series is devoted to the integration of curricular 
content and language. 

• The subjects found in the CLIL sections appear to be successful – their 
contents are though trivial and not linked to any school context. 

• Content and language: the target of the series and the input offered in the 
series indicate that secondary school students whose level of English is not 
highly proficient are expected to be given diluted content through 
undemanding text. 

• Skills: reading is common to all 4 series (trivialized content), listening is 
downplayed »»» at secondary school learners may demand complex texts & 
significant listening development. 

• Lack of challenge within all series→ (overwhelming presence of continuous 
texts/frequently the same length; unbalanced nature of sources of input 
and the extent to which visuals are not considerably exploited, rather than 
being useful tools to scaffold learning, visuals and artwork – more for 
attraction than education purpose 
 
 



Results 

• Writing skill – (project work): seen as a channel for language-
driven CLIL »»» emphasizes collaborative and autonomous 
learning. 

• Language learning relation - grammar is not treated separately, 
vocabulary appears in boxes, and there is a correlation between 
the topic and language focus of the units → integration of 
language and content (shallow topic treatment & minimal 
cognitive challenge within the CLIL sections of the series do not 
promote cognitive development) 

• CLIL is included as an extra section characterized by oversimplified 
content or the teaching of familiar content and shallow activities 
that do not correspond to any L1 curriculum or the cognitive 
development of potential users. 



Thank you for your attention 

If we knew what it was we were doing, it would not 
be called research, would it? 

 
Albert Einstein 


