
Model of foreign language teacher expertise:  
a prototype view 
 
 

Determinants of the development of foreign language 
teacher expertise 
 
 

Michaela Píšová, Světlana Hanušová, Klára Kostková & Věra Janíková 

CLEaR 2014 

Trenčianske Teplice 



Expertise in the teaching profession 

• professionalism in teaching – key issue in the discussions about quality in / 
of education  

 

• Tynjälä et al. (1997, pp. 475-6): since 1990s the number of studies into expertise in 
the professions has been growing as a result of their role of key agents in social and 
economic development   → research project supported by the Czech Science 
Foundation P407/11/0234 

 

• expertise perceived as “the characteristics, skills and knowledge that 
distinguish experts from novices and less experienced people” (Ericsson, 
2006; cf. Gruber 2004; Bromme 2010) 

 

• these characteristics, skills and knowledge underpin “superior reproducible 
performances of representative tasks” in the profession, i.e. expert 
performances (Ericsson, 2006; cf. Krems, 1994; Gruber & Mandl, 1996; 
Gruber 2007)  



Expert teacher: the nature of expertise  
and determinants of professional development (in FLT perspective) 

Research into expertise 
 
• cognitive processes underlying the achievement of exceptional individuals  
• societal and environmental conditions that may have led to their superiority 
• tacitly assumed innate talent or mental capacity: cognitive structures 
• how exceptional individuals perform in tasks in which they excel 
• contrasting the performance of a more advanced individual (referred to as 

experts) with the performance of a more novice individual 
• information processing  approach  

+ 
- Prototype view of expertise (Sternberg & Horvath, 1995) 

- Research into pedagogical communication and interaction 

- Socio-cultural theory 

 
 

Theoretical background 





• Expertise is usually perceived as a state, disposition, quality of an individual.  

• Alternative, qualitatively different perspective relates expertise to teacher – 
pupil – content mutual interaction 
 (supported by dialogism; Linell, 1998; Marková, 1982, 2003).  

 

• If the quality of teaching is constructed as a process or rather inter-action, 
i.e. achieving a certain level of intersubjectivity, then expertise may be 
inferred from a high level of intersubjectivity consistently achieved in the 
interactions which are representative for the specific field.  

 

• Pedagogical interaction always takes place on /in a specific content  
 (supported by content-based approach to quality; Janík et al., 2013). 

Rationale for the formulation of the model 



Professional performance 

 

was observed at the level of 

aims, content and processes of 

teaching / learning                   

(10 categories – 20 indicators).  

 

The indicators referred to the 

features of professional 

performance identified by  

research as characteristic  

for distinguishing expert  

performance  

(Bond et al., 2000). 

 

A deeper structure of expert 

performance was captured 

through factor analysis. Three 

specific factors were extracted – 

the interpretation is presented  

in the picture: 
observations 



Lived experience 

 

Interpretative 

phenomenological analysis of 

expert teachers narratives 

elicited in stimulated recall 

interviews was  

carried out. 

 

The analysis generated 18 

aspects of 

teachers´ lived experience 

which may be considered 

important for expertise.  

Further sorting and grouping 

resulted in the formulation of 

four main categories:  

stimulated recall 



Insight 

 

Professional insight must be 

viewed both in the synchronic 

and the diachronic perspectives.  

 

It is the result of accumulated 

experience and its reflection, of 

accumulated knowledge, 

personal development, etc. 

 

The focus was on the nature and 

depth of expert teachers´ 

professional insight in relation to 

their performance and lived 

experience in pedagogical 

interaction. 

semi-structured interview 



Model of expertise 

in (FL) teaching  



Prototype view of expertise  

Related constructs 
connectedness 
  William Glaser (2000) 

agency 
  Eteläpeltö et al. (2013) 

presence 
  Rodgers & Raider-Roth  (2006) 

• characteristic features of expertise in the model cannot be perceived as defined categories (i.e. as a 
universal set of criterial attributes -  conditions which are both necessary and sufficient to capture 
meaning) 

• interpretation of the proposed model – searching for balance between the components of the model, 
i.e. between the various aspects of expertise in the context of other aspects, allows for different 
arrangement of the components 

  
• close to the prototype view of expertise (Sternberg & Horvath, 1995), i.e. a model of categorization 

based on family resemblances; prototype is the central exemplar or the best representative of the 
given category which may be considered fuzzy  

• the important advantage of the prototype view, in the authors´ opinion, is the fact, that it enables us 
to distinguish expert teachers from experienced non-experts, but allows for variations in epxertise 
and diversity of experts 

Sternberg a Horvath (1995) 



Expert teachers´ 

profiles 



Processes of  achieving and maintaining 
expertise 

• Expertise as a dynamic phenomenon 
 (Bereiter a Scardamalia, 1993) 
 
• Expertise as a lifelong process  
 (Messner a Reusser, 2000) 
 

  

 What are the determinants for achieving 
and maintaining expertise among 
teachers of a foreign language ?  



Research methodology 

 

• Qualitative approach.  

 

• Data collection: in-depth interviews with narrative 
elements  ( 30–45 min) followed by  communicative 
validation and deepening insight into the life stories of 
the respondents through dialogic written form (e-mail 
communication with respondents). 

 

 

Qualitative view of determinants of development 

and maintenance of expertise 



Determinants of expertise 

Subjective determinants 
 A complex dynamic set of interacting factors that are directly 

related to a teacher, evolving over time and highly relevant to 
the professional development of teachers.  

  
 Realistic biography(emergent coding). 
 
Objective determinants 
 External factors with a direct influence on the teacher, their 

performance, attitude to profession and professional career 
including the achievement and maintenance of expertise. 
(Pařízek, 1994, p. 61 – 67)  

  
 Neopozitivist biography (a priori coding). 
 
   



Subjective determinants (SD) 

• self-knowledge  

• intrinsic motivation  

• value system  

• job satisfaction  

• openness to change, active search for ways leading to 
professional development/ improvement of one’s 
own practice  

• perceived demands of the teaching profession and 
coping with stress  



Example 1 
SD: openness to change, active search for ways leading to 

professional development/ improvement of one’s own 
practice  

(a) the need for improvement and an active search for 
ways to improve   

  

 “ I think that you have to want to do it as well.  You can’t just 
stagnate or say, "I’m not going to fight for it any more, I’m 
not interested in it, it didn’t work out so I’m not going to try 
any more." (T11) 

 



Example 2 
SD: openness to change, active search for ways leading to 

professional development/ improvement of one’s own 
practice  

 (b) accepting changes as new challenges and a professional 
change as a positive step in one’s career path  

 „I really didn’t want to do it [to be deputy head and teach 
English], because I was very happy teaching small children. 
But then I realized that actually it might be quite nice to try 
something else. Anyway, I agreed to do it ... when I look back, 
even at home, when we talk about it, I always say that it was 
a wonderfully positive and amazingly good step ...“ (T11) 



SD: openness to change, active search for ways leading to  
professional development/ improvement of one’s own practice  
Links with other research phases:  

• Study 2: Professional insight and knowledge: 

 Seeking innovations and experimenting. 

 Unpredictability of teaching situations seen as a positive 
motivational aspect. 

 Seeking balance between routines and creativity. 

• Study 4: Lived experience of expert teachers. 

    Searching, in-depth thinking, analysis of teaching 
 situations … suggested alterations.  

• Study 6: Ways to achieve and maintain expertise 

       Continuing education of teachers. 

 

 



Objective determinants (OD) 
Category  Number of 

teachers 
Number of 
statements 

Pre-service teacher education 7 25 

Further education of teachers 8 38 

School culture 8 28 

School management 4 13 

Autonomy  6 24 

Colleagues / staffroom/ significant others 8 66 

Evaluation of the teacher/recognition by professional 
community/former pupils  

7 20 

Pupils’ parents (and the community around the school)  5 14 

Educational policy 7 16 

Economic conditions 3 3 



Example 3 
OD: Further education of teachers 

• (a) perception of the importance of further education, 

• (b) active participation in further education (in various roles) 

• (c) (self) education through reflection upon personal 
experience. 

 

  And I must say that with that kind of travelling professionally 
to other parts of the world, you see that somewhere they have 
the same problems, or that somewhere you can learn 
something, and you see how things could be done differently 
or better or […]. (T11) 

 



Conclusions: findings and prospects 

 

The development and maintenance of expertise is influenced  by subjective 
and objective determinants. 

 

The expert teachers in our study were not passive objects of the workings of 
external influences. 

 

On the contrary, they themselves have contributed to their co-creation – 
especially within their immediate context, at the institutional level.  

They apply activist identity (Sachs, 2000), i.e. they believe they have to 
mobilize themselves and other teachers in the interests of pupils, and places 
emphasis on social ideals and values, and on transcending the narrow 
instrumentalism of contemporary reforms. 

 



Conclusions: findings and prospects 

• Prototype view of expertise: domain specificity, subcultures 
within the profession: different levels of schools (a 
prototypical expert teacher in primary education can be 
systematically different from  an expert at secondary school 
(Sternberg and Horvath, 1995, p. 15) 

•  inspiration for innovations in pre-service and in-service 
teacher education and the evaluation of quality in 
professional performance; 

•  implications for educational practice including educational 
policy (teacher standards, systems of evaluation of quality 
within career systems). 
 





Thanks for your attention 


