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Abstract 
Contemporary life in global perspective brings many challenges. If we want to change 

the world, help our planet to rebuild itself and improve/repair social relations, the 
presence of culture is indispensable. To avoid mono-dimension acting and mostly 
pragmatic perspective in realizing the idea of SD, a hermeneutic interpretation of 
intercultural experiences should be implemented, practiced, and developed to serve us in 
everyday life. Thus the role of school, teachers and educators is fundamental. Also the use 
of qualitative methods of research (like textual analysis), which help to enter into other 
cultures and traditions, and help to find cultural inspirations in some elements of cultural 
heritage, as literature (legends) and music, seems to be reasonable and of deep 
importance. Entering into other cultures develops students ability of reflexive thinking, 
posing questions, formulating problems, making comparisons with their own culture. It 
enhances the abilities of analysis and synthesis, and helps to experience new situations. 
Such openness to various influences may be very motivating to learn more about 
ourselves and to better understand the Others. The practice of making senses of what 
students learn and experience as a result of those intercultural meetings intensifies their 
humanistic and sustainable development. It also inspires educators to look for new 
teaching-learning methods, new methods of research, and to look for new solutions taking 
under considerations individual knowledge, experiences, and attitudes of their students. 
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1. The place of culture in human life and in sustainable development 
According to abovementioned presumptions, the standpoint which I favour, 

promotes culture as a lever of human development. Such role and interpretation 
of culture has not been present in international documents (Agenda 21, 1992; 
Our Common Future, 1987; Rio Declaration, 1992; Vasak, 1977) from the 
beginning of contemporary times (after II World War). It has emerged slowly 
from the vast field of unclear concepts and suggestions of practical solutions how 
to cope with new problems of planetary society (Agenda 21 for Culture, 2004; 
Hawks, 2001; Rio +20 and culture, 2012; Rogalska-Marasińska, 2014; Throsby, 
2008). The paradigm of human life in XXI c. is connected with the idea of 
sustainable development, but for some decades it has been understood as to be 
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realized only in the field of environment, social relations, and economy. Culture 
was a Great Absentee in that “game”. A real turning-point brought just the last 
year.  

In May 2013 UNESCO organized the International Congress Culture: Key to 
Sustainable Development in Hangzhou, China. Final declaration The Hangzhou 
Declaration. Placing Culture at the Heart of Sustainable Development Policies from 
its very issue has been commonly regarded as a historical document changing the 
attitudes towards culture in the whole vision of developing the global 
sustainability. In the document we read that the Congress “addressed culture’s 
contribution to the social, environmental and economic development pillars of 
sustainable development, as well as to strengthening peace and security” (2013, 
p. 3). Authors also state: 

We reaffirm that culture should be considered to be a fundamental enabler of 
sustainability, being a source of meaning and energy, a wellspring of creativity 
and innovation, and a resource to address challenges and find appropriate 
solutions. (…) We believe that the time has come, building on these important 
statements of principle and lessons learnt, for the full integration of culture – 
through clear goals, targets and indicators – into agreed development strategies, 
programmes and practices at global, regional, national and local levels, to be 
defined in the post-2015 UN development agenda (2013, p. 5). 

In September 2013 UCLG (United Cities and Local Governments) released a 
paper Culture as a Goal in the Post-2015 Development Agenda which is a 
continuation of Hangzhou Declaration. The main goal of the document and 
entailing activities transmits the expression: Ensure cultural sustainability for the 
wellbeing of all. That’s a very promising statement which should be now altered 
in most possible ways and interpretations, as culture “is both a driver and an 
enabler of SD” (2013, p. 3).  
 

2. Hermeneutic reading and interpretation 
The second part of the paper is devoted to the philosophical background, 

which has been essential for my research process. I will present the presence of 
culture in some philosophical concepts of humanistic provenance, and I will show 
how we can be inspired by them nowadays, especially in education. Such re-
reading of philosophical treatises is a kind of communication between 
contemporary receiver/reader and previous sender/philosopher. It is a kind of 
game between both of them. That interpersonal game is an intellectual 
relationship between two players who experience new situation, and 
hermeneutically interpret it according to their personal and cultural abilities and 
backgrounds (c.f. concepts of games presented by such philosophers such as 
Schiller, Huyzinga, Gadamer, and Wittgenstein). The art of communication 
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between “me” and “you” depends on senses and meanings made by the 
interpreter/both interpreters (in the situation of dialog). Uncovering senses is a 
never-ending circular/spiral process of moving from one case, or particular 
situation to generalization, and then returning backwards (but not to the same 
place). The context of reading the text, as it is always a socio-cultural context, 
influences our understanding, often coming up to unknown solutions. If we enter 
into multicultural relations, decoding the message of the text will be even more 
unpredictable.  
 

Roots of hermeneutic reading and interpretation in intercultural 
experiences.  

From ancient times , through Middle Ages, Renaissance times and modern 
epoch we have been constantly convinced about the significance of culture in 
human life, and its fundamental role in becoming a human being. Now I would 
like to look closer to thoughts expressed a German philosopher and poet 
Friedrich Schiller (1759–1805) who spoke about the significance of aesthetics in 
human education. In his famous Letters Upon the Aesthetic Education of Man 
(1794) he showed a man as a being which was shaped by two main natures: “a 
state” and “a person”. Both elements are opposite to each other, but at the same 
time they influence each other, they are both-sided and mutually subordinated 
forces (impulses/drives). A “state” uses the drive of sense, uses feelings, and 
sensuality. Thanks to the “state” nature a man uses his senses to detect the world, 
and is able to lead a real existence in definite time (otherwise he would only be a 
possibility, a phenomenal being as Kant would say). So, a “state” is responsible 
for all the things that undergo changes. It refers to physical must, comes from 
man’s physical existence, and uses man’s instincts. The “state” is a guarantee of 
life. 

On the contrary a “person” is responsible for all the things that are permanent 
and eternal in each human being. That element we could name a part of absolute 
identity in ever-existing “self” (Kant’s “thing-in-itself”, or transcendental object). 
The “person” represents mind, intellect, creates human personality, because a 
man obeys to moral must. The “person” is responsible for our form, as we can 
shape it ourselves. That side of our nature aims to make our activities formal, 
wants to control/harness our earth-bound instincts, intents to eliminate time and 
get closer to “ideal unity”. Schiller thinks that a beneficial coexistence of both 
drives may happen only thanks to culture. Culture in his theoretical approach is 
named “a mutual education of power of feeling and power of reason”. So, the 
most valuable, indispensable, and fundamental for each man is to develop the 
third nature, a middle state – “aesthetic state”. Schiller is sure that: “(…) there is 
no other way to make a reasonable being out of a sensuous man than by making 
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him first aesthetic” (Schiller, 1972, p. 134). In that state a man is influenced by a 
play-impulse. The subject and aim of that play-impulse is a “living form”, in other 
words a man morally shaped, and at the same time a man of interesting, 
individual, unique personality, sensitive and open-minded on impulses and 
experiences, trying to play his life according to beauty rules. Beauty is the 
essence of the aesthetic state. People’s behaviours and activities should have the 
character of beauty, not ugliness. We should be proud of our acts and be happy to 
share them with others, not be ashamed of them. For Schiller the best fulfilment 
of humanity is when beauty and aesthetic play are core elements of our life. True 
game is undertaken by few, but with no doubt everyone has the chance to make 
his life an aesthetic play. The great philosopher was convinced, that: “(…) to 
speak out once for all, man only plays when in the full meaning of the word he is 
a man, and he is only completely a man when he plays” (Schiller, 1972, p. 104). 
Human freedom is also manifested in that play. But it is a freedom which has its 
boundaries demarcated by “aesthetic state” demands (Siemek, 1970; Dankowska, 
2003; Marasiński, 2009). The experience of culture and beauty is not restricted to 
special time in human life, time of celebration or feast. It should be a part of 
everyday life, most natural way of self-expression. Acceptance of that perspective 
does not totally neglect situations of getting closer to polarized human natures. It 
may happen in some reasonable moments, and should be a short-term activity 
(i.e. craziness of New Year’s Eve or a carnival night in Rio de Janeiro, or on the 
contrary – acting due to formalized procedure in front of the danger of human 
safety). In other way a lot of anomalies may occur (Schiller, 1972, p. 67 – 68).  

Coming to the conclusion we may after Schiller say: 
 

(…) the light of the understanding only deserves respect when it 
reacts on the character; to a certain extent it is from the character that 
this light proceeds; for the road that terminates in the head must pass 
through the heart. Accordingly, the most pressing need of the present 
time is to educate the sensibility, because it is the means, not only to 
render efficacious in practice the improvement of ideas, but to call this 
improvement into existence (1972, p. 70). 

 
Hermeneutics as an arm of human spirit protection.  
Basic humanistic research procedure is linked to philosophical hermeneutic 

presumptions. They make an opposition to positivistic paradigm and 
mercantilistic perspective (Gadotti, 2009). I agree with those scientists (Portera, 
2008; Prokopiuk, 2010) who declare unsatisfactory level of human cognition 
when using contemporary varieties of neo-positivistic, pragmatist way of 
thinking and acting.  
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Contemporary hermeneutic philosophy is an important part of human 
culture. It reveals and expresses existence of human spiritual experience 
connected to human senses and values. It is then a kind of meta-principle which 
should be treated as a pedagogical and philosophical strategy (Prokopiuk, 2010). 
Hermeneutic strategy enables to understand and interpret a text which is 
transmitted from “you” to a receiver – “me”. So it helps to make, find, and create 
comparisons with contemporary educational conditions. Hermeneutic methods 
build bridges between even very remote cultures, traditions, and times (epochs).  

The most important and famous representatives of hermeneutic philosophy 
are: Friedrich D. E. Schleiermacher (1768–1834) who built scientific foundations 
of the hermeneutic philosophy and introduced the idea of “hermeneutic wheel”. 
Wilhelm Dilthey (1833–1911) who developed hermeneutic philosophy in 
relation to “philosophy of life”. He spoke about “objective spirit” which consists of 
all the facts that are common for all societies: language, art, customs, traditions, 
any social institutions. The spirit is an expression of a defined culture living in a 
defined time. So hermeneutic understanding is contextual and historical. Martin 
Heidegger (1889–1976) was convinced that a man becomes familiar with other 
people and worlds they have created through dialogue and using art as a means 
of understanding. Hans Georg Gadamer (1900–2002), un unquestioned creator of 
hermeneutic philosophy made the experiences of his colleagues more general 
and introduced studies of “historically influencing moments”. The role of those 
special moments is to enable the understanding of the world, transmissions of 
tradition, self-cognition and self-understanding. Language gives the possibility to 
“talk” with tradition and another man. Language is a unique medium to 
experience the world. Thanks to it, both horizons (a horizon of interlocutor and a 
horizon of a fact under interpretation, a horizon of one man and another) melt in 
one, new quality. That is what Gadamer calls a “fusion of horizons”. Thanks to 
that fusion human agreement is able to emerge. Concluding, today we use such 
key hermeneutic notions, as: 
a) understanding – an attempt to find a meaningful sense, 
b) interaction – a communication of free individuals or cultural texts, 
c) texts – from hermeneutic point of view all human situations are texts which 

need an interpretation, and make meanings, 
d) shaping and influencing emotions, feelings, initiating empathy and impelling 

spiritual sphere of human being, 
e) openness and “going into” the world – constantly initiating “a game/play in 

action” giving a chance for a creative and constructive character of cognition. 
It is worth of our efforts to go “into” our thinking (mind), “into” feelings, “into” 
texts, and “into” information we hear. It is much better and inspiring then only 
to think, feel, read, or listen, 
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f) language – symbolic and meaningful expression of culture, 
g) fusion of horizons – new quality made of different perspectives, 
h) senses and meanings – a man always is a subjective, contextual, and historical 

creature, and in such manner should be read out, 
i) hermeneutic wheel – constant movement from one element to the whole, and 

from generalization back again to the detail, 
j) pre-understanding – human understanding which is connected to one’s 

previous experiences. Starting new reading/interpretation of any cultural text 
a man makes projections of already learnt contents. 

 
As presented above, education which tends to be qualitative should take 

under consideration hermeneutic attitude towards human development. 
Intercultural education is undoubtedly one of them. In such perspective, 
representatives of different cultures, races, religions living on a same territory 
initiate open, regular and active relations. They behave so, because they feel such 
a need, not fear. The exchange of goods links them with respect. When the 
double-direction, or better – circular learning takes place it brings mutual profits: 
contacts base on dialogue and partnership. Both sides learn more about each 
other and as a consequence – build new qualities. “Me” stands in front of “you”. 
No one is a stranger. There are only two Others – equal in dignity human beings. 
Such meeting is accompanied by curiosity and acceptance. The most important 
value of the situation is that each of them enriches the view of himself thanks to 
comparisons inspired by the whole personality of that Other. 
 

3. Entering into remote culture to learn more about ourselves and the 
others – research report 

 
A. Methodology – Selection of the textual analysis method 
If we accept the significance of culture in our life, and agree that it’s presence 

is principal for contemporary and future coexistence, we should try to learn as 
much as we can about cultural spirit and “products”. In research cognition the 
textual analysis method (Duraj-Nowakowa, 2012; Gnitecki, 2007; McKee, 2003) 
seems to be very adequate to those general and fundamental principles. It gives 
many possibilities of going into each cultural text – into everything what has a 
meaning for us – and reading through hermeneutic interpretation, which means 
something from the reader’s standpoint. Textual analysis is a methodology – a 
data gathering process – for those who want to understand how members of 
other cultures (subcultures) interpret and make relations with the world in 
which they live. By textual analysis we can interpret every cultural issue which 
“speaks” to us – which we can make meaning from. Thus it may be: literary text, 
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commercial, T-shirt, billboard, image, television programme, music, or even 
furniture. Particular cultures in particular times create such texts with particular 
meaning. Uncovering the meaning and making our cross cultural senses shows us 
the variety of ways in which it is possible to interpret reality. By interpreting 
other cultures, we enhance the ability to better understand our own culture: by 
comparison, by reflection, by perceiving advantages and limitations of our 
relations with the world (social, cultural, environmental, and economic spheres). 

 
B. Research background 
The theoretical background of my research refers to: 

1.  Schiller’s conception of an “aesthetic state” of human nature (as a most 
desirable state of a man), 

2.  Philosophical principles of hermeneutic reading, which enable to uncover 
individual senses and meanings in cultural texts, 

3.  Global agreement for common presence of culture (4th pillar of sustainable 
development) to make international society culturally sustainable. 
 
C. Research aims and problems 
Aims and problems that I could formulate were strictly connected with the 

group of my responders. Those were students of the I and II year of philological 
studies at the Faculty of Philology of University of Lodz, Poland. Those students 
decided to undertake the pedagogical course to become broadly educated 
teachers of languages. That means: teachers aware of new global tendencies, 
changes and challenges of contemporary life, and aware of the distinguishing role 
of educators in the development of young generations. Such expectations 
constituted a strong argument for me to build adequate aims and problems.  

 
Research aims 
The main aim of my research was: to invite students to enter into the world of 

culture and to help them to develop “aesthetic state” of their human nature. 
As a consequence of such postulate I formulated two equally important sub-

aims: 
1. To learn and characterize students’ abilities to understand and interpret 

cultural texts. 
2. To develop students’ knowledge about cultural variability, to develop their 

sensibility to every human being and his/her environment of living (natural, 
social, cultural, and economical), and to develop the attitude of openness and 
respect toward other people. 
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Research problems 
The aims influenced the character of my problems. The main problem was: 

How far the textual analysis method is useful in developing students’ “aesthetic 
state”? 

From that general research question I derived some more detailed ones: 
1.  How deep can contemporary students understand and interpret cultural 

texts? What is their knowledge about other people, how do they perceive the 
complexity of human environment, what are their intercultural experiences 
and reflections (the scope of their hermeneutical pre-understanding)? 

2.  How students create comparisons between their own life and that learned 
about? (Schiller’s “person” state) 

3.  What kind of values and attitudes do they find in cultural texts? Do they 
perceive the complexity of a human problem? (Schiller’s “aesthetic” state) 

4.  How the experience of reading a cultural text inspires them to formulate new 
reflections? What questions students post? What arises from the ‘meeting’ of 
students’ and the author’s of the text different perspectives (what fusion of 
horizons emerges out of it?) 
 
D. Research procedure 
Desk research 
The research procedure of textual analysis method was divided into two 

steps: desk research and field research. The desk research devoted to a 
researcher/a teacher was conducted by myself.  

The vast perspective of itemized problems forced me to choose the proper 
cultural text. The researcher should follow some useful hints: 
1.  How is the text, that I look for, educational? What is the scope of information, 

level of knowledge that my students may gain? (developing Schiller’s “person” 
nature). What emotions, feelings may the text evoke? (Schiller’s “state” 
nature). What values and attitudes towards life and other people may 
students uncover in that text? (Schiller’s “aesthetic” nature). 

2. How the text corresponds to four pillars of sustainable development? 
(developing Schiller’s “aesthetic” nature). What elements of the text refer to: 
natural environment, society, culture, and economy? 

3.  Is the text suitable for my students? (Schiller’s “aesthetic” nature). Are they 
able to uncover the analytical criteria that I assume to be found? (Schiller’s 
“person” nature). Does the text affect different senses? If not, how may I 
supplement the main text by adding interrelated inter-texts? (Schiller’s “state” 
nature). 
 



Journal of Language and Cultural Education, 2(3) 
ISSN 1339-4045 (print), ISSN 1339-4584 (online)  

SlovakEdu   

 

147 

Following those hints I have found the appropriate text. It was a description 
of a pearl trip which took place in the waters of Persian Gulf near the shore of 
Bahrain in 1969. An American journalist and traveler Grant C. Butler was invited 
by the captain of the boat to take part in one day pearl-fishing trip. This is a part 
of his book concerning the event: 

 
Soon we were seated on his Persian carpet under the wide awning of the high 

rear deck. Captains are fined if they do not provide awnings to shade their 
fishermen when they emerge from their marathon dives. The captain is responsible, 
too, for the general health of his crew, and sees to it that they consume nothing 
during the day except a handful of dates and occasional coffee. A full stomach cuts 
down on wind intake and may be harmful to the diver as well as shortening his stay 
on the sea bed. The main meal, at night, is rice and mutton cooked on the opened 
deck.  

We watched the first divers getting ready for their perilous mission to the 
bottom of the gulf. First, with a sort of moan, the diver drew in two lungful of air 
and then, with a whistling sound, expelled each breath completely. Just as he dove, 
he inhaled a third time, half filling his lungs with just enough air to last until he 
bobbed back to the surface. The diver wore only a loin cloth. A knife for prying loose 
the oyster was his sole weapon against the frequent sharks in the area. When 
jellyfish were around, the diver wore a coarse black suit to guard against the stings.  

This day there were no jellyfish and the divers went overboard, cleanly cutting 
into the bright, still waters while their pullers inside the boat stayed on the alert. 
Pullers and divers actually take turns. The puller tends the palm-fiber rope which is 
tied to stationary oars extending over the water. One end of the rope holds a stone 
in canvas sling. The diver puts his right foot in the sling and the combined weight of 
the stone and his body carries him smoothly to the bottom. He can stay about two 
minutes, although legendary divers are said to have stayed down five to six minutes.  

On the bottom, where time is precious, the diver balances on his left foot, feeling 
through the murky water to the elusive mollusks. Because of the stinging salt water, 
he dives with only one eye open and often works with eyes closed on the bottom. 
Meantime the weighted sling is pulled back to the boat and the diver collects his 
pearl oysters in a basket stung around his neck.  

Upon the rug-covered deck, Fakhri (...) unlocked a wind-weathered chest and 
unwrapped a red cloth. There gleamed in white, pink and pale yellow the pearl 
harvest of this fishing trip. Once the whitest of Bahrain pearls brought extravagant 
prices in Baghdad, while Bombay bid high for those with golden tint (Butler, 1969, 
p. 239 – 240). 
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Tab. 1 – Textual analysis of a literary text made by a researcher (desk research) 
 

No. Analytical units 

Analytical criteria 

 

Trust Responsibility Work Art 

(music) 

1. Hosts’ 
hospitality 

Safe and 
comfortable 
place (Shaded 
with a 
Persian 
carpet) for 
American 
journalist and 
his friends 

   

2. Captains 
characteristi
cs 

 Proper 
conditions of 
work; 
Health 
responsibility
; 
No 
consuming 
during day 
(except dates 
and coffee); 
Hot meal in 
the evening 

  

3. Diver’s 
preparation 
to diving 

  Breathing 
technics: 
inhalation of 
lungs (moan, 
deep breath, 
whistling 
sound) 

 

4. Security 
equipment 

  A knife against 
sharks, coarse 
black suit 
against jellyfish 
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5. Diving 
technics 

Diver with a 
fixed stone 
goes done the 
ocean; 
He stay under 
water about 2 
min. 

Pullers stay 
on boat in 
alert; 
Puller keeps 
the rope; 
He pulls up 
and takes out 
the rope with 
a stone 

  

6. Pearl-fishing 
technics 

  diver balances 
on his left foot; 
searching 
mollusks; 
one eye opened 
or both eyes 
closed 

 

7. Motivation 
to an 
effort/work 

  Legendary 
divers stayed 
down five to six 
minutes 

 

8. Reason/effec
t of a whole 
day work 

  Very high 
prices for 
white, pink and 
pale yellow the 
pearl harvest 
laying on the 
deck of the 
boat 

 

Source: author’s analysis 
 

The description of the event found in the text presents very positive social 
interactions. Men working on board create a responsible and trustful community. 
They feel that they are like one organism. Captain is responsible for his divers 
and cares about their health and safety under water. Divers are very skillful, firm, 
and courageous men. Pullers and divers are true partners and can rely on each 
other. Thanks to these elements cooperation is very successful. Captain, divers 
and pullers also trust their guests and show them their hospitality. The picture 
that emerges from the text is very convincing and interesting, and at the same 
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time invites to hermeneutical dialog. A careful and reflective 
researcher/teacher/reader is inspired to ask some questions, as:  
1) How is it possible that those men manage to find pearl-oysters in such tough 

circumstances (extremely salted water, sharks, jellyfish)? 
2) Why they do not have any advanced diving equipment (even masks or 

lamps/torches)? 
3) What keeps them to be so brave? 
4) Where and when did they learn to be such pearl-divers? 
5) Is it their traditional occupation? 
6) What is their culture and cultural heritage? 
7) Are there any artistic expressions which accompany such unusual practice?  

 
When we post such questions it is clear that some facts in that story are 

missing. In the perspective of textual analysis method we should use the framing 
procedure (Brainbridge, 2011). Framing Butler’s text we will easily find out that 
his description is incomplete. If we treat Butler’s text as a first text, what should 
be the second text then? To show the context of the prime text, and to help us 
clarify the analysis and construct possibly holistic meanings we need additional 
materials. For the second text I’ve chosen parts of Quran and the Epic of 
Gilgamesh, while for the context itself (background) I’ve written my own 
description about historical Dilmun Kingdom and contemporary Bahrain 
(Rogalska-Marsińska, 2010).  

In my textual analysis I’ve also chosen four, external to the text, analytical 
criteria (Rubacha, 2008): trust, responsibility, work, and art (music), and defined 
them according to the sources. From my previous knowledge I have known that 
music for pearl divers is an absolutely inseparable element of their work. It is not 
“just” music, but tunes that are rooted in 6000 BC tradition and make Bahrainis’ 
cultural artistic tradition one of the most unique in the world. Thus preparing 
materials enabling my students successfully enter into such remote culture I’ve 
understood that I have to present them some samples of recorded music (Bahrein 
et Shardja, 1984). After Bainbridge I call them an intertext For him intertexts are: 

(…) interrelated, interdependent texts that relate to either primary or 
secondary texts, and can inform us about how meaning is made from the primary 
text. They can include production records, academic articles or other media 
programs in a similar genre (Brainbridge, 2011, p. 231). 

So, to complete information about Bahrain’s music I wrote a specialist text 
about pearl divers’ singing (Rogalska-Marasińska, 2010). Their work and a whole 
culture of pearl diving cannot exist without music. That music is an integral part 
of diving, enables to exercise capacity of lungs, develops the consciousness of 
breath depths, and leads divers into a kind of trance.  
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The traditional way of pearl diving is an unusual art. It is not only a problem o 
manual abilities, of the dexterity and physical immunity of the organism, but also 
of the whole religious and spiritual aspect. Each time it is an expedition of an 
individual man into the ocean abyss.  

 
Field research 
The desk research and evaluation of the text on Bahrain pearl-divers’ culture 

showed that the text, supplemented by additional materials is appropriate for 
next step of research because: 

1. It is educational. It describes particular and unknown in European culture 
way of fishing pearl oysters, describes some ritual behaviours of Bahrain 
workers, it refers to cultural (literary, epic) and Islamic background of that 
traditional activity. Prime and secondary texts, and intertext move us to different 
culture, influence on our senses, and inspire the reader to imagine and feel that 
different world. Harsh and odd music intensifies individual experiences, and may 
evoke students’ distinctive reactions. The analytical criteria are clear and should 
be easily found/decipher in adequate analytical units.  

2. The complete text (main text with supplements) corresponds to four pillars 
of sustainable development: 

a) environment – description of the salted water of the Persian Gulf and its 
threatening inhabitants (sharks and jellyfish), descriptions of divers meals, and 
description of types of pearl; 

b) society – description of the crew members and their social relations, 
interactions and division of work, presence of values and attitudes like: trust, 
responsibility, and work; 

c) culture – divers’ songs sung by the whole crew, ways of treating guests, 
arrangement of boat deck “furniture”; 

d) economy – estimated value of white, pink, and yellow pearls in different 
parts of the world. 

3. Responders of the research as university students had already passed 
matriculation exams. The level of their general education should be sufficient to 
enter into multicultural world and lead a communication between them (free 
individuals) and cultural proposition. 

Sixty four (64) students participated in the research. Students had 2 hours of 
time to write down their standpoints about Bahrain’s culture. They were asked to 
carry out semantic, semiotic, and rhetorical analysis of all meaningful and well-
matched cultural texts. For the requirements of that paper I only present the 
results of semiotic analysis. There were eleven (11) working groups with the 
average amount of six (6) persons per a team. They had time for discussion, 
making interpretations, uncovering meanings, and suggesting senses. At last they 
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had to work out the clear standpoint of the group. Reflections and opinions were 
contextual, and depending on personal perspectives. Sometimes the official 
group opinion was occupied by emotional debates and hot presentation of 
individual interpretation. Students could consult their understanding with the 
researcher, but they were assured that every point of view was acceptable. Such 
cooperation was an added, educational value in working with textual analysis 
method. At the end of group essays students were asked to write down their full 
names. That factor inspired students to honestly engage themselves in the 
survey. 

The results of students interpretation are presented accordingly to the order 
of four research problems. 

1. How deep can contemporary students understand and interpret cultural 
texts? What is their knowledge about other people, how do they perceive the 
complexity of human environment, what are their intercultural experiences and 
reflections (the scope of their hermeneutical pre-understanding)? Students’ 
answers are arranged according to four pillars of sustainable development: 
a) natural environment:  
– generosity of nature is seen in the forms of precious pearls, 
–  small knife is the only weapon against such beasts like sharks. 
b)  society: 
–  difficult, hard, and dangerous work of pearl-divers, 
–  strong social bonds between divers, they depend on each other, they trust each 

other, 
–  divers surmount obstacles and difficulties, 
–  divers are physically and psychologically enduring, 
–  divers are brave and patient, 
–  divers can scarify their lives to get pearls. 
c) culture: 
–  an evening description of a fishing boat helps to imagine the whole situation, 

and see it like a place from a dream or a fairy-tale, 
–  pearl-diving is accompanied by rituals and traditional music, 
–  pearl-diving itself is a kind of ceremony – it needs its own, ritual music, 
–  that music is to entertain workers and to bring them good luck during fishing 

time, 
–  singing helps divers to be more effective, 
–  those strange songs help to express internal emotions, 
–  singing drives away bad ghosts, 
–  music reminds us a walrus’ mating period – music is mysterious and full of 

strange/unknown passion, 
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–  the music changes – at the beginning it is full of slow and low murmurs, then it 
becomes more dynamic, voices start to be accompanied by instruments. In some 
listeners the music evokes aggression, I feel sad. 

d) economy: 
–  pearls – small and inconspicuous things which mean a lot for some people, 
–  work as a must, 
–  work as a means of survival, 
–  real divers are poor, they take such risky work to earn money for their families, 
–  divers, like many other people in different parts of the world are exploited by 

employers. 
2. How students create comparisons between their own life and that learned 

about? (Schiller’s “person” state) 
–  tough divers’ and pullers’ work full of renouncements (limited food) and 

dangers (salted water of Persian Gulf, sharks, burning jellyfish) are the source of 
our big respect, 

–  the whole diving process is a part of Bahrain’s culture which is very impressive 
for observers/readers,  

–  each of us knows how pearls look like, but we have never thought how they are 
collected, 

–  a diver endangers his life to satisfy empty fancies of rich people, 
–  we deepened our knowledge about a different culture, 
–  we learnt how people can be tough and enduring in their work which is 

completely unknown to us – we can admire only the last “product” of their work 
in a jeweller shop,  

–  we learnt a new meaning of a word “time”. Two minutes are just a while for us – 
for divers it is a struggle for life,  

–  the reader is put in front of different emotions: we see the fragility of existence, 
we move the pearl-divers battle into our lives. Each of us is such a pearl-diver: 
every day we ship out into the ocean of life. Realizing our work tasks we remind 
those diving men as we devote ourselves with similar conviction. Each “pearl” 
being picked up by us brings into our lives moments of luck and happiness. If we 
don’t ignore them, but celebrate them, they make a deeper sense of our lives. 

3.  What kind of values and attitudes do they find in cultural texts? Do they 
perceive the complexity of a human problem? (Schiller’s “aesthetic” state) 

a)  captain – responsible, concentrated on a task, thinks about crew’s safety during 
the whole time of expedition, 

b)  a crew – constitutes the main body of the expedition. Men are worried about 
themselves as they know that they risk their lives diving for precious pearls. 
They are also worried for the existence of their families: if they find no pearls at 
the bottom of the Gulf, the life of a whole family will be even more difficult, 
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c)  guests/observers/readers/participants of the event – feel very strong emotions. 
They experience captain’s anxiety and divers fear when they plunge into deep 
water, 

d)  other values are quoted in the section 1.b). 
4.  How the experience of reading a cultural text inspires them to formulate new 

reflections? What questions students post? What arises from the ‘meeting’ of 
students’ and the author’s of the text different perspectives (what fusion of 
horizons emerges out of it?) 

1.  Why the author uses water/ocean metaphors to show human nature? Does he 
make the analogy between the form of descending, going down the Gulf, going 
deeper, and going into ones soul? 

2.  What spheres of European life may be joined with those showed in the text? 
3.  When are we captains of our ships, and when we create a crew? How do we 

interpret ourselves when we change our social roles? 
4.  What is the role of observation and interpretation of life facts? Does it bring 

more experience than practical activity? 
 

Findings/results 
The analysis of collected answers proves that the main aim of the research “to 

invite students to enter into the world of culture and to help them to develop 
‘aesthetic state’ of their human nature” has been gained. Students through their 
textual analysis, hermeneutical entering into presented materials, and thanks to 
fusion of horizons were able and keen to give interpretations which solved all the 
research questions. Though the cultural texts were difficult for them (most of the 
students learned about Bahrain culture for the first time) the perception of such 
remote culture was very good and interesting. Students were truly involved in 
responding to such cultural challenges.  

Textual analysis is a very valuable method. It offers a capacious frame of 
presumptions, and then enables to fulfil it with very different realizations. That is 
why the method is so inspiring for a researcher and a responder. It may develop 
students “aesthetic nature” on different levels of education, and in various 
research topics. It treats a student rather like a co-researcher than only a 
responder. As an effect of my research I learnt that students have huge potential 
to understand and interpret different cultural texts, so it is worth to put them in 
front of such challenges. Young people get the chance to develop themselves, 
become more open-minded, free themselves from prejudices and stereotypes, to 
build peaceful world. Proper preparation of interesting materials during desk 
research promises students’ engagement in field research. If they see and feel 
that they are treated seriously, as partners of an important event, they are willing 
to learn more, to look for individual answers, and to find unique solutions. They 
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do not reject the philosophical ideas of developing human beings (Schiller’s 
conception of aesthetic man or hermeneutic looking for truth), they are not afraid 
of undertaking new ideas (sustainable development) to create better life. They 
try to deepen their knowledge and interpretations to understand more about 
themselves and environments they live in. 
 

Conclusion 
The usage of textual analysis method shows its huge possibilities, especially 

convenient in educational practice. The method can be used by researchers, 
teachers, and students, with the intention to develop their research and reflective 
abilities and skills. It inspires asking questions, analyzing data, making individual 
reflections, and experience new situations through very personal 
communication, and thanks to individual senses and meanings.  

Hermeneutical way of uncovering the world and its inhabitants needs people 
with wide cultural background, and at the same time opened to multicultural 
challenges. The presence of culture protects us against living in mono-
dimensional world with weak social interactions. If we want to live as free human 
beings responsible for our decisions and acts, we should develop the “aesthetic” 
sphere of our nature. Schiller’s conception of aesthetic education should be again 
present in human development. Otherwise abilities of understanding other 
people and interpreting various facts will stop at the level of never realized 
postulates.  

Entering into new cultures is always a challenge. With the awareness of its 
complexity, and being equipped in adequate methods, gathering information and 
making senses of them can be a fascinating process of self-development. Playing 
intercultural and interpersonal games (and experiencing the overlap of horizons 
of cognition) inspires students to evaluate contemporary life from different 
perspective. That perspective refers to emerging new paradigm of sustainable 
development. At last culture has been recognized as a fundamental and 
constructive element of a new, humanistic and still awaiting for common 
implementation order. That order which builds its identity on equity and 
understanding needs humanistic approaches between cultures, individual 
people, in gathering data methods, and way of their interpretation. We are 
surrounded by lots of cultural texts which we should be able to understand and 
make meaning from them to develop our humanistic personality. Hermeneutic 
freedom of understanding and interpretation sounds in sustainable development 
of culturally educated people. 
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