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Abstract 
Literature is a work of art that serves as a useful tool in socialization and education of 

individuals through exposure to fictional situations and characters. Despite its values as a 
repository of societal values, norms, customs, beliefs and traditions, literature-in-English 
is not well taught at secondary schools in Nigeria which has resulted in declining 
enrolment of students offering it as well as lack of interest in the subject. The situation in 
Ondo State is more worrisome as most students do no read prescribed literary texts 
coupled with the fact that literature is taught through the use of conventional lecture 
method which precludes thorough interaction of students with prescribed texts and which 
heavily relies on the use of study notes written by literary critics to understand the 
content of the prescribed texts. Contemporary pedagogical approaches to literature 
instruction which are mostly informal and activity-based and which would help them take 
ownership of their learning, improve their learning outcomes and remove the tension 
associated with the conventional classrooms are canvassed. One of such informal 
approaches to literature pedagogy is through students’ participation in school literary 
clubs activities in which prescribed literary texts are read or dramatized. Literature search 
has confirmed the usefulness of students’ participation in informal school literary clubs 
activities but it has not been used as a method of instruction to teach prescribed literature 
texts among secondary school students in Ondo State, Nigeria. The focus of this paper, 
therefore, is to report the effectiveness of literature teaching through students’ 
participation in school literary clubs activities in selected senior secondary schools in 
Ondo State, Nigeria. A descriptive research design is adopted using observation schedule 
to measure participation in literary clubs activities, questionnaire to measure their 
attitude to literature, and literature achievement test to measure extent of mastery of the 
content of the texts among 500 students who participated in the study. Data collected are 
analyzed using Pearson Product Moment Correlation and findings reveals that students’ 
participation in literary clubs activities correlated positively with attitude to teaching and 
learning of literature and students’ achievement in it. Recommendations are then made 
that literature teachers should adopt this informal approach in their quest for improved 
teaching and learning of literature in Nigeria schools especially in Ondo State. 
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Introduction  
Literature-in-English is one of the vital subjects of the study in the Nigerian 

senior Secondary Schools. Literature-in-English as a key school subject which 
refers also to the study books of art such as drama, prose and poetry which are 
the genres of literature which authors create, so as to improve their skills in the 
English Language (De Naplis, 2002). The National Policy on Education (2004) 
confirms the importance of Literature-in-English in Nigeria. It is listed as one of 
the core subjects which are made compulsory for all secondary school students 
in both the junior and senior secondary school classes, though not yet 
implemented in many states of the nation. Also, students who want to offer 
courses like law, Mass Communication, English and Theatre arts must pass 
Literature-in-English at credit level in Senior Secondary School Examination 
(WASSCE) to gain admission into any Nigerian Tertiary Institutions. Examination 
(SSCE). Although, there is ‘ inconsistent rise in the percentage of credit passes 
from 1999 — 2011 in the WAEC SSCE results for a period of 13 years, the rise 
remained below 50% of the total population of students who obtained their 
results at credit level.  

Many factors have been identified to be responsible for the poor state of 
students’ performance in Literature-in-English which include: students negative 
attitude to reading, poor methods of teaching, poor reading habit, students’ low 
language proficiency among others (Lawal, 2000; Ogunnaike, 2002; Ezeokoli, 
2002). To buttress these research findings, evidences from the WAEC Examiners 
Reports for the May/June 2007 and 2008 revealed that students rarely read the 
prescribed texts because of their negative attitude to reading and poor linguistic 
background. As a result of the above sha1low answers and responses were given 
to the examination questions as indicated from these extracts from WAEC Chief 
1xminer’s Reports (2007 and 2008): A few do justice to the questions candidates 
who were able to g can a few facts on the content were not able to put their 
points across in concise English (p. 41) …..The performance of candidates was 
poor... but it is obvious from the answers of the candidates that, the texts were 
not studied for the examination as expected... (p. 48). 

It is evident from these reports that most students offering Literature-in- 
English as a subject in Nigeria lack interest in the subject which has affected their 
attitudes and performance towards the subject. It could be inferred from these 
reports that students do not possess and utilize the actual texts but relied on 
“study guides and notes”.  

Besides students’ poor performance in literature-in-English which has always 
been a major justification for researchers’ investigation, one needs to consider 
closely the global effect of inadequate teaching and learning of literature-in-
English on the society itself. It should be noted that the students poor 
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performance in literature is against actualizing the aims and objectives of 
teaching literature-in-English in the senior secondary schools and also the 
philosophy of Nigeria on education as stated in the National Policy on Education 
(2004). 

Also, there are several cases of moral decadence resulting from the decline of 
moral and cultural values that the effective teaching and learning of literature- 
in-English inculcates in the society. Literature-in-English used to be a tool for 
promoting the moral values of respect for elders, faithfulness, endurance, 
honesty, unity, love, commitment, humility, perseverance and hardwork these 
are all declining very fast. As students were not able to actualize the values of 
teaching literature-in-English that would have given a good orientation for useful 
living I the society. The inability to actualize the aims and objective of teaching 
and learning literature-in-English and that of fulfilling the goals of Nigerian 
philosophy on education deprives the nation of cultural growth and 
development.  No wonder there are many cases of moral decadence all around in 
the country among youths and adults. This informs the situation of injustice, lack 
of peace and unity, corruption, bribery, greed, cultural stagnation and 
professional declination in occupations like law, journalism and language 
teaching (Gol-Ischall, 2001).  

A major problem of education has been identified as students’ low interest in 
reading. It is very difficult to talk about literature-in-English teaching and 
learning without thinking of reading as a tool for enhancing good achievement in 
literature-in-English. Kolawole (2009) affirms that if nothing is done to improve 
the low reading interest of students in the secondary schools, students will soon 
get frustrated and lose sight of the benefits of good reading habits. It is important 
that scholars in literature-in-English and all other stakeholders in education rise 
up to find solution to the declining situation of the study of literature-in-English 
in Nigeria, considering its scope that covers all works of arts from different parts 
of the country and in fact many parts of the world: African, Europe, America and 
lots more. 

Students’ achievements at any level of education depend largely on the 
availability of certain factors that could influence their effective learning of the 
subject matter or the content of what is to be learnt. Students’ achievement 
orientation could be improved through several approaches that involve 
participatory activities with students’ literary text and learning outcomes (De 
Naplis, 2002). They believe that the warm spirits in which information and 
communicated through participation in various literary activities spur the 
learner’s aspiration in the teaching and learning process. All that is done in the 
classroom has various ways of aiding or hindering the students in their quest to 
achieve and learn. On this premise, Cooke (2002) and Adebile (2011) opine that 



Journal of Language and Cultural Education, 2(3) 
ISSN 1339-4045 (print), ISSN 1339-4584 (online)  

SlovakEdu   

 

28 

the students’ individual worth and genuine could be practically exemplified/or 
identified though activity - based lessons and students’ participation in literary 
club activities. This gives room for competition, collaboration and cooperation at 
appropriate times during the literary activities which will help to channel 
emotions away from disruptive behaviour into constructive relation.  

Most importantly, teachers’ leading role in students’ participation in literary 
club activities is of vital importance. By guiding the students to correct their 
errors or misconception in order to elaborate upon, expand, explain and 
expatiate what they have just said, he/she is laying a firm foundation for 
students’ aspiration and achievement. This will boost their ego rather than 
deflate and lower their self-concept. This is likely to result in a fairly consistent 
and frequent dramatic all-out performance of homogeneous conditions and may 
also enhance the emotional security of some lowly or highly brilliant students 
(Adebile, 2011). 

However, the teaching of literature-in-English in Nigeria should not be limited 
to an analysis of the linguistic element of the text or mere narration of the story’ 
for the purpose of answering examination questions, it should be taught and 
learnt for the sake of literature-in-English itself; as an art worthy of appreciation 
(Ayanniyi, 2009). Hence dynamic teachers who are suitably equipped with a 
broad spectrum of reflective cognition, intellectual vision and managerial 
dexterity are tending towards contemporary approaches (Oyekan, 2006). 
Considering the contemporary pedagogical approaches to literature-in-English 
which are mostly activity-based; teachers are expected to explicitly allow 
students’ participation in literary activities that are relevant to the teaching and 
learning of literature-in-English, such that will help them take ownership of their 
learning and improve their learning outcomes. This justifies the use of literary 
activities: which include drama club and readers’ club activities as predicators of 
students learning outcomes in literature-in-English. Olatunji et al. (2003) 
describes literary activities as school based statutory clubs that the societies 
generally referred to as “co-curricular activities”. He further explains that they 
are integral pails of the school diversified curriculum content such as press club, 
farmers club, science club, drama club, literary and debating society, readers’ 
club, poetry participation in literary club activities is not well related to the 
teaching of literature-in-English by many scholars. 

Language educators and scholars in literature such as Ajimuda (2008), Yisa 
(2009), Amokeodo (2012), and Owoeye (2009) believe that students must be 
intellectually engaged and actively involved in the learning activities and that 
conventional mode of instruction is failing to provide this engagement in a 
situation where teachers transmit knowledge students who sit passively in the 
classroom and listen. Teachers can meet these complementary goals by focusing 
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on remedies that make content relevant to the intended audience, increasing 
student-student interaction in and outside the classroom and encouraging 
conceptual understanding rather than rote memorization of facts (Afolabi, 2008).  

A critical look at the content of literature-in-English curriculum indicates that 
the traditional formal classroom instruction alone is not sufficient and 
appropriate to promote efficient learning of the content of literature programme 
in the senior secondary school. There is the need for informal approaches such as 
the use of literary activities that will not only maximize meaningful 
understanding of concepts in literature-in-English but will provide students the 
opportunity to interact with their environment and also make students and their 
teachers to collaboratively engage in worthwhile literary activities that will 
improve student-student and student-teacher collaborative activities in order to 
improve learning outcomes when such activities are well-related to classroom 
lessons and learning experiences. 

It is important to note that these literary activities are very important because 
according to Yore (2000), when students are provided with appropriate 
experiences, they can use these skills and habits to construct their own 
knowledge base. Such activities provide concrete, active learning experience and 
relevant information beyond classroom lesson activities and also give students 
the opportunity to develop the initiative for communicative competence and 
other skills needed to become life-long learners (Afolabi, 2008). 

Students´ attitude towards a subject is an important achievement in that 
subject. Olaboopo, 1999; Ayanniyi, 2009; Odiaka, 2002; Ogunnaike, 2002; and 
Maduabuchi, 2008 have found that the attitude exhibited by learners towards the 
learning process determine the importance students attached to that learning 
process and what they will gain from learning situation. In line with the above, it 
is assumed that learners´ motivation to read a given literary text and to get 
engaged in literary activities is influenced by the feelings and dispositions the 
hold about such literary activities may obviously lead to a change in their 
cognitive development and learning outcome in literature-in-English.   

 
Statement of the problem 
In view of the crucial role literature-in-English plays as a school subject in the 

senior secondary schools, students’ low level of achievement in and attitude 
towards the subject are the order of the day. This has been a source of concern to 
parents, teachers, government and other stakeholders in the education of the 
child. The need to improve students’ achievement and sustain students’ positive 
attitude towards the subject has long been a topic of popular and academic 
interest in Nigeria. Several efforts by researchers in literature-in-English to 
provide solutions to this problem have been concentrated on providing effective 
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instructional strategies. Yet, these have not brought about significant 
improvement in the teaching and learning of literature-in-English in Nigeria. 
Besides, there is a decline in the moral values which the teaching and learning of 
literature-in-English is supposed to inculcate in the learners and society at large. 
This might be due to the fact that strategies experimented with involved 
regimented classroom situations with its attendant treatment of learners as 
passive learners. Scholars have therefore advocated the adoption of informal 
instruction through utilization of school literary clubs activities as a platform for 
promoting teaching and learning of literature. Therefore, this study investigated 
the relationship between students’ participation in literary club activities their 
achievement in and attitude to literature-in-English in selected senior secondary 
schools in Ondo State. 

 
Hypotheses 
1. There is no significant relationship between students´ achievement in 

literature-in-English and participation in literary activities. 
2. There is no significant relationship between students’ participation in 

literary club activities and their attitude to literature-in-English. 

 
Significance of the study 
It is expected that findings from this study would provide relevant 

information on the usefulness of school literary activities, as it is related to 
literature-in-English in the secondary schools. The result of this study wou1d 
provide a data base for evaluating the use of literary activities as a means of 
improving achievement in literature-in-English teaching and learning. Hopefully, 
findings from this study will be of immense benefits to students and teachers of 
literature-in-English, curriculum planners, language educators, policy makers 
and all stakeholders in the teaching of literature-in-English in a second language 
situation. Specifically, the study would give teachers insight into innovative 
approaches through students’ participation in literary activities that promote 
students’ interest in learning literature-in-English and their achievement in it as 
well. The study would help teachers not only to encourage students to participate 
in literary activities, but would be able to link school-based literary activities 
with effective teaching of literature-in-English and use these to improve student’s 
achievement in literature-in-English. The result emanating from this study would 
provide basis for planning other school-based literary activities in schools and 
also help to include such activities among the pool of helpful teaching and 
learning activities for implementing the literature-in-English curriculum for the 
senior secondary school education in Nigeria. 
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Materials and methods 
A descriptive research design was adopted for the study. The participants 

were 500 SSII students purposively selected from 10 secondary schools in Ondo 
township. Three instruments used for data collection were literature-in-English 
Achievement test, Students’ Attitude to Literature-in-English and Participation in 
Literary Clubs Observation Schedule. This instrument was adapted from 
Amokeodo (2012). It contains 25 statements showing different degrees and 
levels of students’ participation in literary club activities. The rating scale ranges 
from 4 — I with the items as Frequently (4), Occasionally (3), Rarely (2) and 
Never (1). The instrument was trial-tested on comparable sample in two schools 
that were not part of the selected schools for the main study. The responses of 
the respondents were subjected to inter-rater reliability using Scott Pie and a 
coefficient of 0.78 was obtained.  

Students’ Attitude Towards Literature-in-English Questionnaire (SATLQ) was 
developed by the researcher to collect data on students’ attitude towards 
literature-in-English. It comprises 28 items of statements requesting for students 
responses on their attitude towards literature-in-English. The questionnaire 
items were structured) to have four-point Likert scale response options of (i) 
Strongly Agreed (SA), (ii) Agreed (A), (iii) Disagreed (I)), and (iv) Strongly 
Disagreed (SA). The SATLQ was trial-tested on 100 Literature-in-English 
students in to schools outside the selected schools for the study. The participants´ 
responses were analyzed using Cronbach alpha and the reliability coefficient of 
0.75 was obtained. 

Literature-in-English Achievement Test (LAT)  was developed to assess 
students’ knowledge in literature-in-English. The instrument is divided into 
sections A, B, C, and D. Section A consists of general questions on the rudiments 
of literature-in-English. This is a 10-item multiple choice objective test with 5 
options: A, B, C, D. and E. following each item from which the student were 
expected to select the correct option. Section B consists of 4 essay questions on 
the current prescribed drama texts. section C consists of 4 essay questions on 
prose, section D consists of 4 essay questions on poetry, out of which students 
were  to answer any two from each of the sections. The major areas in literature-
in-English covered in the test included: poetic devices, literary appreciation, 
literary devices, drama, prose and poetry. 

Structured questions based on the recommended texts and parallel questions 
were used to ensure uniformity and validity of the questions. The parallel 
questions were structured based on the West Africa Examination Council 
(WAEC) standard. The structural questions were drawn to reflect the educational 
objectives as stated by Bloom (1971). These were synthesized into 3 levels of 



Journal of Language and Cultural Education, 2(3) 
ISSN 1339-4045 (print), ISSN 1339-4584 (online)  

SlovakEdu   

 

32 

cognitive domains of remembering, understanding and thinking. However, the 
coverage of the questions was limited to the students’ syllabus in SSII and the 
level of coverage in the different selected schools as adequately taken care of by 
the researcher. 

 
Results and discussion: hypotheses testing 
Hypothesis 1: There is no significant relationship between participation in 

literary club activities and student achievement in literature-in-English. 
The result is as shown in table 1 
 
Tab. 1: Relationship of SPLCA, STP, STU and SSH with students achievement in 

Literature-in-English 
 

 Ss’ Achievement  in 

Literature-in-English 

Ss Text  

Possession 

Ss’ Text 

Utilization 

Ss’ Study 

Habits 

Ss’  Participatory 

in Literacy Club 

Activities 

Ss’ Achievement 

Literature-in-English 

1     

Ss’ Text Possess ,138* 1    
Ss’ Text Utilization .078* .053* 1 1  
Ss’ Study Habits .052* .228* .219* .158*  
Ss’ Participatory in 

Literacy Club 

Activities 

.558* .341* .016* 61.971 1 

Mean  15.135 64.907 50.055 61.971 75.988 
Std. Deviation 11.949 8.963 4.272 

 
5.853 
 

8.799 

Legend:  
* = Significant at P<.05 alpha level, Ss = students 
 

Table 1 shows that students’ participation in literary club activities has a 
positive significant relationship with students; achievement in literature-in-
English (r=.558; p<.05). This implies that SPLCA is related to their literature-in-
English. 

Hypothesis 2: There is no significant relationship between participation in 
literary club activities and students’ attitude to Literature-in-English 

Table 2: Relationship of SPLCA, STP, STU and SSH with students’ attitude 
towards literature-in-English 

 
 Ss’ Achievements 

in Literature-in-

Ss’ Text 

Possession 

Ss’ Text 

Utilization 

Ss’ Study 

Habit 

Ss’ 

Participatory in 
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English Literacy Club 

Activities 

Ss’ Achievement 

in Literature-in-

English 

1     

Ss’ Text Possess ,497* 1    
Ss’ Text 

Utilization 

.131* .053* 1   

Ss’ Study Habit .267* .228* .219* 1  
Ss’ Participatory 

in Literacy Club 

Activities 

.509* .341* .016* .128*  

Mean  66.637 64.907 50.055 61.971 1 
Std. Deviation 10.045 8.963 4.272 

 
5.853 
 

8.799 

Legend:  
* = Significant at P<.05 alpha level, Ss = students 

 
Table 2 shows that students’ participation in literary club activities has 

positive significant relationship with students’ attitude towards literature-in-
English (r=509; p<.05). This implies that, student’s participation in literary club 
activities is related to students attitude towards literature-in-English. Students’ 
text possession also has significant positive relationship with students’ attitude 
towards literature-in-English (r=.497; p<.05). This means that, students’ text 
possession is also related  to students’ attitude towards literature-in-English. 
Students’ text utilization ha significant positive relationship with students’ 
attitude towards literature-in-English. 

 
Discussion of findings 
The study investigated the relationship between students’ participation in 

Literary Club Activities and their achievement in and attitude to literature-in-
English in selected senior secondary school students in Ondo township, Nigeria. 
Findings revealed that students’ participation in Literary Clubs Activities 
positively correlated with their achievement in and attitude to literature-in 
English. This might not be unconnected with the fact that informal approaches 
such as the use of literary activities that maximizes meaningful understanding of 
concepts in literature-in-English and also provides students the opportunity to 
interact with their environment. It also makes students and their teachers to 
collaboratively engage in worthwhile literary activities that will improve student-
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student and student-teacher collaborative activities in order to improve learning 
outcomes when such activities are well-related to classroom lessons and learning 
experiences. Yore (2000) avers that when students are provided with 
appropriate experiences, they can use these skills and habits to construct their 
own knowledge base. Such activities provide concrete, active learning experience 
and relevant information beyond classroom lesson activities and also give 
students the opportunity to develop the initiative for communicative competence 
and other skills needed to become life-long learners. This finding corroborates 
those of  Yoro (2000),  Olatunji et al. (2003), Afolabi (2008), Oyekan (2006), and 
Owoeye (2009) who in separate studies found that engaging students in literary 
club activities stimulated them towards better academic success and promotes 
their interests in teaching-learning process. 

 
Conclusion 
It could be concluded from this study that efforts to enhance students 

achievement in literature-in-English and promote positive attitude to the subject 
should focus mostly on engaging students in meaningful informal literary club 
activities which would help them take ownership of their learning, improve their 
learning outcomes and remove the tension associated with the conventional 
classrooms. 

 
Recommendation 
Based on the findings of this study, it is recommended that literature teachers 

should adopt this informal approach in their quest for improved teaching and 
learning of literature in Nigeria. In addition, school managements should make 
school literary activities more effective to enable them serve as tools for teaching 
and learning of literature-in-English.  
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